
1 

  



2 

 

 

 

 

 

 

 

 

PERSPECTIVES OF WORLD 

SCIENCE AND EDUCATION 
 

 

 

Abstracts of IX International Scientific and Practical Conference 

Osaka, Japan 

20-22 May 2020 

 

 

 

 

 

 

 

 

Osaka, Japan 

2020 



3 

UDC 001.1 

BBK 79 

 

The 9th International scientific and practical conference “Perspectives of 

world science and education” (May 20-22, 2020) CPN Publishing Group, 

Osaka, Japan. 2020. 1073 p. 
 

 

ISBN 978-4-9783419-8-3 

 

The recommended citation for this publication is: 

 
Ivanov I. Analysis of the phaunistic composition of Ukraine // Perspectives of world 

science and education. Abstracts of the 9th International scientific and practical 

conference. CPN Publishing Group. Osaka, Japan. 2020. Pp. 21-27. URL: http://sci-

conf.com.ua. 

 

 

Editor 

Komarytskyy M.L. 

Ph.D. in Economics, Associate Professor 

 

 
Collection of scientific articles published is the scientific and practical publication, which 

contains scientific articles of students, graduate students, Candidates and Doctors of 

Sciences, research workers and practitioners from Europe, Ukraine, Russia and from 

neighbouring coutries and beyond. The articles contain the study, reflecting the processes 

and changes in the structure of modern science. The collection of scientific articles is for 

students, postgraduate students, doctoral candidates, teachers, researchers, practitioners and 

people interested in the trends of modern science development. 

 

 

e-mail: osaka@sci-conf.com.ua 

 

homepage: http://sci-conf.com.ua 
 
©2020 Scientific Publishing Center “Sci-conf.com.ua” ® 

©2020 CPN Publishing Group ® 

©2020 Authors of the articles 

mailto:osaka@sci-conf.com.ua
http://sci-conf.com.ua/


5 

14. Kostina V. 

THEORY AND PRACTICE OF SOCIAL-REHABILITATION WORK 

WITH VULNERABLE CATEGORIES OF POPULATION. 

95 

15. Kovalova K.  

THE PROBLEM OF THE SPEECH ERRORS ANALYSIS IN THE 

DEVELOPMENT OF A SECONDARY LANGUAGE PERSONALITY. 

99 

16. Kovalev A. A. 

DEVELOPMENT OF TECHNICAL ASPECTS OF THE CONTAINER 

METHOD OF FIRE EXTINGUISHING. 

108 

17. Krasnopolskyi V. E. 

PROVISION OF DISTANCE FOREIGN LANGUAGE TRAINING OF 

FUTURE LAW ENFORCEMENT OFFICIALS DURING 

CORONAVIRUS LOCKDOWN. 

118 

18. Laktionova E. I., Krasnikova L. V. 

ROLE OF VIRUS VECTORS IN THE PROCESSES OF TRANSFER OF 

GENETIC MATERIAL. 

124 

19. Marzec-Jóźwicka Magdalena 

INDIVIDUALIZATION OF LITERARY EDUCATION IN HIGH 

SCHOOL. SELECTED ISSUES FROM POLISH EXPERIENCES. 

128 

20. Mamedova Rena Firudin kyzy 

THE CROWN AND LEGENDS OF THE CROWNED VIRUS. 

136 

21. Matveeva A. V. 

NATIONAL TRANSPORT POLICY IN CONTEXT 

IMPLEMENTATION OF THE ASSOCIATION AGREEMENT. 

142 

22. Overchuk V. 

PROBLEMS OF OVERCOMING SOCIAL-PSYCHOLOGICAL 

ISOLATION OF PERSONS WITH SPECIAL NEEDS IN THE 

CONDITIONS OF THE ECONOMIC CRISIS IN UKRAINE. 

152 

23. Pavliukh L., Shamansky S., Syrotina I., Todorovych O. 

BIOREACTOR FOR MICROALGAE CULTIVATING. 

158 

24. Piddubna A. A., Pashkovska N. V., Pashkovskyy V. M. 

THE EDUCATIONAL PROCESS AS A WAY OF SELF-

REALIZATION OF PROFESSIONAL TRAINING OF STUDENTS. 

166 

25. Saltanov M., Popova N. 

ZUR FRAGE DER RELIGIÖSEN UND KULTURELLEN 

VEREINBARKET DER MENSCHEN – UNTER 

POSTSOWJETISCHEN GESICHTSPUNKTEN. 

170 

26. Savluk A. A. 

GRAMMATICAL LINKS IN THE TEXTS OF SCIENTIFIC 

DISCOURSE. 

173 

27. Sedliar Yu., Stadnichenko O.  

NON-MILITARY INSTRUMENTS OF FOREIGN POLICY IN 

CONTEMPORARY INTERNATIONAL RELATIONS. 

177 



99 

UDC 372.881.111.1 

THE PROBLEM OF THE SPEECH ERRORS ANALYSIS IN THE 

DEVELOPMENT OF A SECONDARY LANGUAGE PERSONALITY 

 

Kovalova Kaleriia 

Ph.D. in Philology, Associate Professor 

Simon Kuznets Kharkiv National University of Economics  

Kharkiv, Ukraine 

 

Abstract: This article is based on a survey on the attitudes towards the error 

correction by their teachers in the process of teaching and learning and it is intended 

to improve the language teachers’ understanding of the nature of error correction. 

Based on the analysis, the article expounds some principles and techniques that can 

be applied in the process of foreign language teaching. In this article, the author will 

first focus on both teachers’ and students’ attitudes towards errors and error 

correction since these attitudes have a great impact on the entire learning process, and 

then suggest some techniques for error correction.  

Keywords: foreign language teaching, errors, attitudes towards errors, error analysis, 

error correction. 

 

Introduction. Errors always constituted and still do a very substantial object of 

linguistic studies. They occur in both, the first and second (foreign) language learning 

processes and thus so many well-known and respected specialists devoted their 

publications, books to this particular topic. What is more, a significant number of 

definitions, sources or classifications of errors, being modified and developed over 

time, proves how broad and diversified this domain is.  

There has always been much concern and discussion on errors and error correction in 

foreign language learning and teaching. It also has been a controversial issue because 

teachers’ and learners’ attitudes towards error and error correction differ depending 

on the teaching and learning approach they adopt. 
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Formulation and analysis of the problem. There are basically two different 

attitudes to mistakes or errors made by people learning languages other than their 

own. Probably most teachers regard mistakes as undesirable, a sign of failure either 

on the students’ part to pay attention or ‘to listen properly’, or else on the teacher’s 

part to make his meaning clear or to give the students sufficient time to ‘practice’ 

what they have been taught [1, p. 15]. But on the other hand there is an proverb “We 

learn through our errors” and making mistakes can indeed be regarded as an essential 

part of learning, In many traditional language classes student have been made to feel 

that errors bring discredit on the teacher and learner alike and have been reprimanded 

for making too many errors. This implies that errors are the fault of the student and 

could be avoided. 

Many people will agree that one of the most inhibiting factors in any formal learning 

situation is the fear of making mistakes and being thought ridiculous either by native 

speakers, one’s classmates or by the teacher. This leads to the characteristic hesitancy 

among learners to say anything in a foreign language for fear of appearing a fool. 

This form of behavior has been described by Earl Stevick as ‘defensive learning’ [2, 

p. 36]. The learner is not so much concerned with attempting to express what he 

would like to Say, either orally or in writing, as rather with saying what he thinks he 

can without making mistakes. The actual substance of the message is relegated to 

second place while the learner concentrates on the ‘correct’ form of what he is trying 

to say. ‘Will I get the accent right?’ ‘Is that the right pronoun for that place?’ As 

anyone who has broken through this barrier will have discovered, there is seldom one 

right form in any case; there is much more likely to be a number of alternatives. But 

how many of us as teachers can honestly say that we have encouraged our students to 

experiment and to think of alternative ways of putting what they want to say? 

How often does one hear the statement ‘I’m bad at languages’? And yet everybody in 

the world has learnt one language very well: his or her own. If we can all learn a 

language as infants but find second language learning so difficult, then maybe it is the 

teaching methods that are at fault. 
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The aim of our study is to analyze the attitude, principles and methodological 

approaches of teachers to correct errors in the teaching foreign language process. 

Presenting main material. Some researches follow logically from the shift in 

emphasis from contrastive analysis to error analysis. Indeed, this shift has changed 

the entire look to errors and it has influenced the teachers’ and the researchers’ 

attitudes towards errors to a very great extent. According to Ellis R. [3, p. 328] the 

most significant contribution of error analysis lies in its success in elevating the status 

of errors from undesirability to that of a guide to the inner working of the language 

learning process. In this sense, researchers view errors as evidence of the learner’s 

positive contribution to foreign language learning rather than as a sign of learner’s 

inability to master the new language as many teachers view it. Burt M. stated that 

error making is inevitable and that it would appear necessary and crucial to language 

learning. In fact, it is a clear sign to show language learner actually develop and 

internalize the rules of the language [4, p. 59]. While the errors a learner makes 

provide no direct measure of his knowledge of the language, it is probably the most 

important source of information about the nature of his knowledge. 

The language teacher’s attitude to errors is influenced by his view of what he is trying 

to do in class. In apparently punishing error, what is the teacher hoping to achieve? 

Few would wish to disagree that a painstaking attitude to learning and a desire to 

produce only the best work and settle for nothing less than perfect is an admirable 

general educational aim. But is this the most appropriate target in language teaching? 

There is an immediate and obvious difference between teaching languages and a 

subject such as Geography, although this has often been forgotten in the language 

classroom: language isn’t a set of facts to be learned but a medium for expressing 

thoughts, feelings and communicating with other people. 

It is true that many have learnt languages by a method that has regarded language 

teaching as very similar to teaching any academic subject and some learners may 

even be able to use language learnt this way. But the majority of language learners 

only acquire an active knowledge of the language if they have the Opportunity to 

listen to a great deal of the language and to make numerous mistakes while 
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expressing themselves in it. The language learner will find that he is more successful 

in getting his message across in the foreign language if he speaks reasonably quickly 

and makes some mistakes rather than hesitating before every word he is not certain 

about. In other words, what may be more highly valued in speech in real life is 

’fluency’ rather than a somewhat academic accuracy. The point here, then, is that 

drawing the learner’s attention to every mistake he makes, encouraging him to be 

aware of these mistakes, and making him think at length before speaking or writing, 

may not help him to use the language in the most natural or useful way. 

But what to do if we talk about the exam? There are two points to be mentioned here. 

First, accuracy is not being thrown out of the window; if there are too many 

grammatical mistakes, the listener may not be able to understand the message, 

however fluently it is delivered. The second point is that teachers can encourage their 

students to attempt fluency with the limited amount of the language they have. Even 

elementary students with a very limited stock of structures and vocabulary can take 

part in activities which encourage use of the language that has been learnt, such as 

finding another student with a similar card in a card-matching game. 

Activities practising newly taught language, such as the card-matching game 

mentioned above, take place in a relatively lifelike situation and teachers can note 

mistakes as they occur. The implication for methodology here is clear: there are times 

when pointing out mistakes and thereby interrupting the flow of an activity could be 

counterproductive. It is possible to note the mistakes and deal with them at a more 

suitable time. The advantages of this approach are that, firstly, students do not 

become over-aware of making mistakes but regard the language as a tool for 

expression and, secondly, both the students and the teacher see the language that has 

been taught put into practice immediately. The students are motivated by the need for 

the language they are learning and the teacher has evidence of the students’ ability to 

use the language. 

It is worth saying, for teachers who feel that this approach to mistakes is too risky 

when it comes to preparing students for an exam, that students are more likely to 

develop a feel for the language through using it in a meaningful context than by doing 
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corrections three times over. The very common idea that by writing a correct form 

three (or more) times a student will learn it, is not only seen to be ineffective by 

almost any teacher with any class, but is also based on a theory of learning that is no 

longer commonly held to be true. This behaviorist view of language learning as 

primarily a matter of habit formation (i.e. if the learner does something often enough, 

regardless of whether he is paying attention to what he is doing or not, the correct 

habit will be formed) is no longer as common as it used to be because much of the 

recent work in the field has shown that such a notion is a gross over-simplication [5, 

p. 51]. 

Sometimes teachers are over-conscious of students’ mistakes because of an entirely 

praiseworthy desire to teach the best possible form of the language. The problem lies 

in deciding what the ‘best’ form is. In English, for example, contractions (e.g. I’m, 

can’t, won’t, etc) are sometimes held to be lazy speech and should be treated as 

mistakes if the student uses them. This is a dubious procedure for at least two 

reasons. First, if the teacher treats as a mistake forms which are often produced by 

native speakers of the target language, the learner will become confused. A teacher’s 

best goal is to get his students to do what native speakers do. As contractions are very 

frequent in English speech, it is sensible to allow students to use them. Second, 

research into the kinds of language used in different situations by native speakers has 

shown that the "best’ form will depend on what is appropriate for the situation. 

The idea that a formal, written style is ’the best’ is a widely held misconception. The 

important point for the language teacher is that it can be misleading to call an 

informal form a mistake, and if the form is used in a situation where a native speaker 

would also use an informal expression then it is quite wrong to penalize the student. 

What the teacher needs to point out is precisely that certain forms are more likely to 

occur in certain situations. No one variety of language is the ’best’. Students must be 

equipped with the spoken or written variety or varieties of language they are most 

likely to need. Correcting of mistakes then takes the form of pointing out 

inappropriate use of language. For example, in such basic areas as greetings, students 

should be aware of the differences between ‘Good morning’, ’Hello’ and ’Hi’. Over-
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use of the more formal ‘Good morning’ would be as inappropriate as the use of ’Hi’ 

in the wrong circumstances. 

Allowing students to perform dramatic activities in the classroom, culminating in 

role-play, will enable them to appreciate the relation of certain kinds of language to 

certain situations. It must be stressed, however, that this needs very careful 

preparation, both physical and linguistic. The physical preparation of the classroom 

will involve moving furniture, where possible and appropriate, to allow free 

movement. Desks and chairs in usual places tend to restrain the free movement 

needed for any kind of dramatic classroom re-creation of outside situations. Space is 

essential for movement. The linguistic preparation will involve presenting 

appropriate linguistic items for the particular situation. In a role-play, for example of 

a radio station going on the air for a news programme, the language needed would 

almost certainly be more formal than that required for an animated discussion 

between two car drivers involved in a minor traffic accident [6, p. 125]. An important 

reason for encouraging freer types of language activity in the classroom is this: what 

the teacher teaches is not always the same as what the learner learns. Indeed, teaching 

would be simpler if it were. Much recent research has indicated [6, p. 98] that 

language learners find it easier to use the language they are learning if it is practiced 

in precisely these uncontrolled situations, where the learner is more concerned with 

achieving something through language than with getting the right answer. 

It should also be noted that not to correct student errors in the flow of speech does not 

mean to ignore them, paying no attention to them. Quite the vice versa! From the 

analysis of the learner’s errors, teachers are able to infer the nature of his knowledge 

at that point in his learning and discover what he still has to learn. By describing and 

classifying his errors, teachers may build up a picture of the features of the language, 

which cause him learning problems. A learner’s errors are significant to the teacher, 

in that they tell him if he undertakes a systematic analysis, how far towards the goal 

the learner has progressed and, consequently, what remains for him to learn [7, 

p. 107]. 
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But how to correct the students’ errors so as not to offend, not to embarrass frighten 

or kill student’s desire to speak a foreign language? There are various methods of 

correcting errors. These techniques are meant to help teachers eliminate the problems 

of error correction and to help them provide their students with effective strategies to 

overcome this problem. Take the students’ preferences into consideration It is very 

clear that individual students differ from each other in their attitudes towards errors 

and error correction. Before starting the process of correction and ensure that students 

are receptive to error correction, it is necessary to find out their preferences and 

attitudes towards correction and feedback. Being aware of these preferences and 

attitudes will help teachers to choose the appropriate way of correction. 

Teachers should know what errors to correct and when to correct. Instead of 

correcting errors randomly, teachers should correct them systematically. They should 

concentrate on errors that hinder communication. If an error is likely to hinder 

comprehension or lead students into further errors, then it should be corrected. 

Besides, teachers should correct those errors which are regularly repeated by students 

and those they consider to be the most serious. They should not correct every now 

and then in a way that affects learners’ confidence or interest in learning.  

Another important aspect that should be taken into consideration is the context in 

which the error has occurred. Being aware of the context leads teachers either to 

correct immediately when an error is made, postpone the correction until the end of 

the activity or ignore the error. With regard to speaking activities (a context where the 

focus is on fluency), the usual advice is to delay feedback until the end of the activity 

so as to avoid interrupting the student’s flow of speech. While in a pronunciation 

activity (a context where focus is on accuracy), students should be stopped 

immediately when they make a mistake, otherwise they will continue repeating it. 

Encourage students to use self-correction end mutual-correction techniques. Error 

correction should not always be the responsibility of teachers. Teachers should train 

their students to correct their own errors and give them the chance to do so. Actually, 

there are so many ways to help students correct by themselves. For instance, while 

correcting errors in writing, teachers can use some correction codes to indicate to 



106 

students that there is an error instead of giving them the correction directly Of course, 

these correction codes should be explained to students in advance so that students are 

familiar with them. Teachers can also encourage students to use discovery 

techniques. For example, if a student makes an error while speaking, the teacher 

could say: ‘Excuse me?’, ‘Sorry, could you say that again?’ or he could repeat the 

student’s sentence and stress the error to indicate that it is not correct. By doing so, 

the student will try to correct himself and as a result, would be more confident when 

dealing with errors and less dependent on the teacher. Actually, there is much 

evidence that a self-discovery approach reduces the likelihood of students’ 

dependence on external assistance. 

Use a wide range of feedback alternatives. Teachers can create the desire in students 

to accept and appreciate feedback to show that their performance is flawed. However, 

the repetitive use of the same type of feedback could be boring and may cause 

students lose interest in finding out the reasons for their errors. In fact, there are 

several alternatives of feedback that can be adopted by teachers in correcting errors. 

Researchers put forward the following types of feedback [8, 9]:  

1. Explicit correction: indicate clearly that the students answer is incorrect and 

provide the answer. 

2. Recast: indicate directly that the student’s answer was incorrect; the teacher 

implicitly reformulates the student’s error, or provides the answer. 

3. Clarification: by using expressions like “Excuse me?” or “Sorry, I don’t 

understand”, the teacher indicates that the message has not been understood or that 

the student’s answer contained some kind of mistake and repetition or reformulation 

is required. 

4. Elicitation: the teacher elicits the correct form from the student by asking questions 

or by allowing the student to complete the teacher’s utterance or by asking student to 

reformulate the answer (e.g. “say it again”).  

5. Repetition: The teacher repeats the student’s mistake and adjusts intonation to 

draw student’s attention. 
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In conclusion, it should be noted, that learner’s errors provide to researchers 

evidence of how language is learnt and acquired, what strategies or procedures the 

learner employ in his discovery of the language. Teachers can gain much benefit 

from error analysis and description because errors provide them with feedback on the 

effectiveness of their teaching materials and their teaching techniques. In addition, 

errors enable teachers to decide whether they can move on to the next item they have 

been teaching and they provide the information for designing an improved syllabus or 

a plan of improved teaching. Therefore, errors made by students are major elements 

in the feedback system of the process of language teaching and learning. Teachers 

should be able not only to detect and describe errors linguistically but also understand 

the psychological reasons for their occurrence. For teacher being aware of the 

diagnosis and correction skills for errors is fundamental as it might help them 

understand why and how they can interfere to help their students. 
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