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LANGUAGE COMPETENCE DEVELOPING METHODOLOGY

The article considers the main tendencies in modern methodology which give the opportunity to develop
the language competence and strategies of the effective learning process and to participate in the professional
communication situations. It compares the principles of the old and new schools, the approaches to foreign
language learning, present the nature and benefits of modern pedagogical technologies and techniques which
enable to engage students in teaching — learning process. Distance learning cannot but consider the existing
combination of new and traditional technologies in hybrid learning. All methods are aimed at the developing
of four language skills: reading, writing, speaking and listening. At the same time, they emphasize the use
of audio, video and interactive resources. Thanks to a variety of methodological techniques, among which
one of the leading places is taken by language technologies, they contribute to the formation of the skills
necessary for a person in modern business life (the ability to make a report, conduct presentations, conduct
correspondence, etc.). The article considers the principles of the “old school”. Among them are: direct method;
grammar-translation method; audiovisual and audio-lingual and suggestopedic methods. Special place is
given to communicative method which is based on the idea that the successful learning of foreign languages
occurs through learning real situations and leads to natural mastery and the ability to use foreign languages.
It is focused on developing not only the language knowledge, but the creativity and general outlook of the
students. Among other methods of foreign language learning described in the article are intensive, emotional-
semantic, linguo-sociocultural method. The last one involves an appeal to such a component as social and
cultural environment. The neurolinguistics approach, blended learning, preparation for tests and qualification
exams, which is very popular nowadays, are also highlighted in the article.
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Formulation and justification of the problem
relevance. Significant strengthening of globalization
as a complex of communication tendencies makes the
internal system of education more active. It is especially
important for Ukraine which integrates into the European
community. In Ukraine English learning methodology is
divided into domestic and foreign schools.

Learning foreign languages gives students the
opportunity to develop the language competence and
strategies they need, to participate effectively in the
learning process and in the professional communica-
tion situations in which they could find themselves.
As a result, their competitiveness in the labor market
increases. The main tendencies in modern method-
ology can be distinguished as: individual approach
to students (student-based); approach with the more
active role of students (student-centered); use of
online resources in training (training videos, web
exercises and tests, online platforms for training);
frequent use of game tasks (edutainment); globaliza-
tion and the ability to use networking for the practice
of speaking and writing (social networks, communi-
cation platforms, online language exchange); imple-
mentation of creative assignments using technology
(web collages, projects, web quests, recording audio
and video monologues); choosing authentic mate-
rial for discussion, reading and viewing. There are
many different language competences, developing
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techniques in educational institutions. A wide choice
of techniques points out to the enhancement of the
intellectual culture consuming. The methodology
development allows teachers to choose the optimal
one. Every method has its own peculiarities. It moti-
vates students. Nowadays when the world is dealing
with pandemic of coronavirus, schools and universi-
ties conduct remote lessons. Distance learning can-
not but consider the existing combination of new and
traditional technologies in hybrid learning. Teachers
should create technology-integrated classroom
materials. These materials are focused on learning,
not on technology issues [8, p. 95].

Analysis of the recent research and publica-
tions. The literature review provides a list of tech-
nology resources that can guarantee the best result
of learning. Teachers should be aware of the advan-
tages and disadvantages of this or that technology
of language learning. There are many authors who
describe a key role that different technologies play
in language learning. Solanki and Shyamlee sup-
ported the view that language learning depends on
technology. According to Hennessy, Ruthven, and
Brindley and Pourhosein Gilakjani, technology inte-
gration is defined in terms of how effectively teachers
use familiar methods and how it may change these
methods. Such researchers as Peter Skehan, Rod
Ellis, Scott Thornburry, Lozanov, Claude Germain,
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Michel Paradis, T Sharma and Barrett analyzed the
basic principles and tendencies of methodology.
Dockstader defined the role of technology in the edu-
cational environment and helped learners in adjust-
ing their own learning process and in finding informa-
tion that the teachers were not able to provide.

Previously unsolved parts of general problem.
Most of foreign language teachers are equipped with
out of date books that even natives will find compli-
cating and students only study them to pass exam-
inations and the medium of class communication is
mostly not English. Teachers mostly apply old and
time-proved technologies without using new ones,
for example ICT. It is applied either if the institution
forces teachers to use it or there is abundance of ICT
resources or the teachers are well equipped in ICT
skills. Teachers do not want to use new technologies
because they are either lack of necessary skills, the
sufficient manpower, device shortage or time and
funding issues. In any case schools are adjusting to
accommodate society’s needs of new technologies
and to accommodate the ever-increasing need of
resources and their integration in educational pro-
cess [8, p. 98].

The purpose of the article is to study and pres-
ent the nature and benefits of modern pedagogical
technologies and techniques that engage students in
teaching — learning process.

The main material of the study. Previously, the
priority was given to grammar, almost mechanical
mastering of vocabulary, reading and literary trans-
lation. These are the principles of the “old school”.
Among them are: 1. Direct method. 2. Grammar-
translation method of teaching. 3. Audiovisual and
audio-lingual methods.

If to reject American English and the TOEFL test as
a kind of language learning results indicator, then two
monopolists in the field of teaching British English —
Oxford and Cambridge may be distinguished. Both
university centers and other educational institutions
work with certain publishers, therefore, for exam-
ple, a textbook developed in Birmingham or Leeds
may be offered under different brands. Both publish-
ers compete to maintain their prestige. Their mutual
competition is a guarantee of quality. So, to make
a summary, the British methods have a number of
distinctive features. Most of them are based on the
integration of traditional and modern teaching meth-
ods. They are differentiated by the age groups and
multilevel approaches enable the development of an
individual human personality, self-identification, and
ability to think. They focus on the popular individual
approach. Without exception, all British methods are
aimed at the developing of four language skills: read-
ing, writing, speaking and listening. At the same time,
they emphasize the use of audio, video and interac-
tive resources. Thanks to a variety of methodological
techniques, among which one of the leading places

is taken by language technologies, British courses
contribute to the formation of the skills necessary
for a person in modern business life (the ability to
make a report, conduct presentations, conduct cor-
respondence, etc.). The indisputable “pluses” of
British developers are the compilation of a course
based on authentic material, paying great attention
to the style, the desire to teach “situational” and “live”
English through “life” examples of semi-real charac-
ters. Some (but not all) techniques are distinguished
by a good systematization of the material. Perhaps,
British methods are the best option for those who
want to study “real English” or pursue a narrowly
specific goal of linguistic training [8, p. 97]. On the
contrary the essence of the “old school” methods are
that a teacher pays more attention to good pronunci-
ation, spontaneous use of language, translation, and
attention is paid to grammar analysis.

The grammar-translation method is a classic
method that has been used for decades. The goal
of the grammar-translation method is to learn how to
read and translate using grammatical rules.

The direct method is based on the student’s direct
practice in spoken English, understanding of foreign
language in general everyday situations.

Audiovisual and audiolingual method aims to cre-
ate a mechanical habit that is formed by repeating
basic patterns. It focuses on repetition and keeping in
mind standard phrases, completely ignoring the role
of context in the process of language learning [14].

Suggestopedic technique has been the most pop-
ular method for a long time. It is suitable for a group
teaching of trainees. The main principle of achieving
success is teamwork. Usually, this technique uses
jokes, rhymes, various songs and humorous texts,
so the whole learning process is fun and easy. All
communication in the classroom is strictly in English.
Students think up fictitious names, lives, compose
stories, and solve simple and global problems. With
the help of this technique, students successfully over-
come the language barrier. Speech recognition skills
are improved significantly. This method has more in
common with the communicative method [14].

Nowadays an increasing number of teachers are
turning to the communicative method of learning
English. The communicative method is based on
the idea that the successful learning of a foreign lan-
guage occurs through learning real situations, which,
in turn, leads to natural mastery and the ability to
use foreign language. The communicative method
implies a lot of student activities. The object of this
method is speech itself, that is, this technique primar-
ily teaches to communicate. The instructor’s job is
to involve everyone in the classroom. Although the
communicative method is relevant, its modifications
have developed new approaches in the methodology
[1, p. 472]. The main bearer of these approaches
is Oxford and Cambridge courses. The Oxford and
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Cambridge approaches to the language learning
are united by the fact that most of the courses are
based on a communicative methodology, integrated
with some of the traditional elements of teaching. It
assumes maximum immersion of the student in the
language process, which is achieved by reducing to
a minimum student’s appeal to the native language.
Its main goal is to teach students to speak fluently
in the target language, and then think in it. It is also
important that mechanical reproducing of exercises
is also absent. Their place is taken by game situa-
tions; work with a partner, tasks to find errors, com-
parisons that are connected not only with memory,
but also with logic, the ability to think analytically
and figuratively. Textbooks often include extracts
from the English-English dictionaries, not English-
Ukrainian, English-French, English-Italian, etc. The
whole complex of techniques helps to create an
English-speaking environment in which students
should “function”: read, communicate, participate
in role-playing games, express their thoughts, and
draw conclusions [2, p. 33]. Oxford and Cambridge
courses are focused on developing not only the lan-
guage knowledge, but also the creativity and gen-
eral outlook of the students. The language is very
closely connected with the cultural characteristics of
the country; therefore, the courses certainly include
a regional aspect. The British consider it necessary
to give a person the ability to easily navigate in a
multicultural world. Isolation has not been overcome
enough to understand the importance and inevitable
necessity of this aspect. For all the British traditions,
globalization is a serious problem, the solution of
which is being sought. They are focused on devel-
oping not only the language knowledge, but also the
creativity and general outlook of the students. The
language is very closely connected with the cultural
characteristics of the country; therefore, the courses
certainly include a regional aspect [8, p. 98].

Task based learning approach appeared in the
late 80s, but gained popularity in the mid-2000s. The
theoretical foundations were laid by: Peter Skehan,
Rod Ellis, Jane Willis and others. Its basic principles
are: 1. TBL (task based learning) is a branch of the
communicative method in which students perform
authentic tasks; 2. Using materials and exercises
that students perform in everyday life. The main thing
is to solve a problem (rent a car, conduct an inter-
view) using the language structures that exist in the
everyday life of students. Completing the assignment
includes: Task> Planning> Report was described
by Jane Willis in 1996. Students must tell about
how they completed the task and what results they
achieved. For example, they make a presentation
for the whole class — this is one of the differences
from the traditional PPP method (presentation, prac-
tice, production). 3. Globalization and the ability to
use networking for speaking and writing (social net-
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works, communication platforms, online language
exchange). 4. Implementation of creative assign-
ments using technology (web collages, projects, web
quests, recording audio and video monologues). The
choice is given to the authentic material for discus-
sion, reading and viewing [16].

CLIL (Content and Language Integrated Learning)
approach has been known since 1994, but gained its
popularity in the mid-2000. The term was suggested
by David Marsh. The basic principles are 1. To con-
sider other subjects that are taught through the
English language, i.e. not only the language, but also
the content is learnt. The content should be under-
standable and accompanied by visual support (illus-
trations, graphs, diagrams). 2. All types of speech are
activity integrated, but the language does not adapt
depending on the level. Problems are: lack of mate-
rial and qualified teachers [14].

Dogme ELT approach appeared in 2001. The the-
oretical foundations were laid by Scott Thornburry.
The basic principles are: 1. “Freedom” from textbooks
and lesson plans: the key structures of the language
are not prepared by the teacher in advance, but “pop
up” in the educational process. Moreover, the les-
son can be absolutely unpredictable for the teacher.
2. Content is created by students (dialogues, audio
and video recordings); everything that happens in the
lesson, including materials, is directly related to the
life of students. Disadvantages are: the teacher is not
flexible, but is able to switch over quickly and have
a lot of experience. This approach is not suitable for
specialized courses preparation, such as preparing
for exams, and for beginners’ level [12].

Flipped classroom approach was introduced in
2007 by Jonathan Bergman and Aaron Sams. Later,
this trend was actively used in teaching English.
The basic principles are: 1. The task is given to the
students to work it out before the lesson (for exam-
ple, a video lecture on grammar), during the les-
son time is not wasted on analyzing the theory, all
attention is paid to discussion and productive prac-
tice. 2. Students study at their own pace and come
to the lesson prepared. Thanks to the independent
work of students, teachers have time to cover more
material. Disadvantages are: 1. It is suitable for moti-
vated students above intermediate level. 2. It is a
lecture-style teaching with students receiving infor-
mation passively. They are not involved in parsing
the topic, guided discovery is not used here. Along
with the communicative method of learning English
there are linguo-sociocultural method, emotional-se-
mantic method, intensive technique, blended learn-
ing and special place is given to the neurolinguistics
approach [6, p. 173].

One of the most serious and comprehensive
methods of foreign language learning is linguo-so-
ciocultural method, involving an appeal to such a
component as the social and cultural environment.
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In linguistics sociocultural method appeared on the
board of the concepts of language and culture inter-
action [9]. The supporters of this method believe that
a language loses its life when the aim of language
learning is to master only “lifeless” lexical and gram-
matical forms. Someone remarked that “personality
is a product of culture”. Language is a product of
culture too. And the language mistakes confirm this
statement the most convincingly. An English learner
can use the grammatically correct expression “The
Queen and Her relatives”, but the native speaker will
hardly understand that it means “The Royal Family”.
If a target tongue student with a very good knowl-
edge of the language says “Don’t you want to go?”
the native speaker will not perceive it the best tone,
because it is accepted to use the expression “Would
you like to go?”. Usually the business expression
“What questions are you interested in?” is often
translated as “What problems are you interested in?”
This translation doesn’t not take into account that that
the English word “problem” has a persistently nega-
tive connotation. The correct question would sound:
“What issues are you interested in?” In most meth-
ods such “blunders” are considered as “ignorance
of the country”. But at present, when the interest in
individual cultures and nations is constantly growing,
such mistakes are unforgivable. The linguo-sociocul-
tural method takes into account the simple fact that
52% of mistakes are made under the influence of the
native language, and 44% are hidden within the stud-
ied language. They used to monitor the correctness
of speech, but now, they seek to increase its con-
tent. The meaning of the transmitted information is
important, that is the communicative level, because
in any case the ultimate goal of communication is
to be understood. The linguo-sociocultural method
includes two aspects of communication — linguistic
and intercultural. Our lexicon has been added by
the new word “bicultural”. It is a person who is eas-
ily guided by national characteristics, history, culture,
customs of two countries, civilizations and if you like,
worlds. For a university foreign language student not
only a high level of reading, writing, and translation
is important (although this is by no means excluded),
but “linguo-sociocultural competence” or the ability
to deeply analyze the target tongue culture. Most of
the techniques initially allow it. Today, language is
“not only a vocabulary, but also a person’s way of
expressing himself. It serves for purposes of com-
munication and is able to express the whole body of
knowledge and ideas of a person about the world”
[9, p. 191]. In the West, language is understood as
a “communication system” which consists of certain
fragments and a set of rules used for the purpose of
communication. A very important difference between
Western linguistic thinking is the understanding of the
language not only in connection with a certain state,
but also with a certain part of the country, region, etc.

In this approach, the language goes hand in hand
with the culture of a part of the country, region, that
is, with the ideas, customs of a certain group of peo-
ple, society. Sometimes culture is understood as the
society itself, civilization [9, p. 193].

This definition of the linguo-sociocultural method
does not exaggerate the strength and significance
of the language in the modern world. The support-
ers of this method think that, language is “a powerful
social tool that forms ethnos, and nation through the
storage and transfer of culture, traditions, social con-
sciousness of a given speech complex. According to
this approach to language, intercultural communica-
tion is, first of all, “adequate mutual understanding of
two interlocutors or people, exchanging information
belonging to different national cultures”. “Then their
language becomes” a sign of its speakers belong-
ing to a certain society”. However, culture often acts
not only as a means of unification, identification, but
also as a tool for separating people. Native culture
unites people and at the same time separates them
from foreign cultures. In other words, native culture
is both a shield that protects the national identity of a
people, and a blank fence, which boarders them from
other peoples and cultures”. The linguo sociocultural
method combines linguistic structures (grammair,
vocabulary, etc.) with extra-linguistic factors. Then,
at the junction of the worldview of a national scale
and language, that is, a kind of way of thinking, a rich
world of language is born. The greatest linguist W.
von Humboldt wrote about it: “Through the diversity
of language, the richness of the world and the diver-
sity of what we learn it is opening up before us ...
The linguistic-sociocultural methodology is based on
the following axiom: “Sociocultural structures under-
lie linguistic structures”. The world becomes closer
through thinking in a certain cultural field and using
language to express impressions, opinions, emo-
tions, perception. The purpose of language learning
by means of this method is to facilitate understand-
ing of each other and to form cultural perception at
an intuitive level. Therefore, each student who has
chosen such an organic and holistic approach should
treat the language as a mirror that reflects the geog-
raphy, climate, history of the people, their living con-
ditions, traditions, and way of life, everyday behavior,
and creativity [10].

Intensive method. Particularly popular is the
intensive method of teaching English. It is used by
those learners for whom the phrases “time is money”
and “money is time” are equivalent. Learning English
intensively allows a high degree of stereotypes — this
language consists of 25% clichés. Memorizing and
practicing a certain range of “fixed expressions”,
allows to explain and understand the interlocutor. Of
course, those who choose an intensive course will
not be able to enjoy reading Byron in the original,
but the goals of this course are completely different.
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The intensive method is aimed at the formation of
“expressive speech behavior”, and therefore often
has a linguistic character. Good courses are likely to
provide students with unlimited communication and
maximum potential, and it focuses on the students
needs. The teaching methods, most likely, will be dia-
logical communication and trainings. As for the tim-
ing, it is difficult to learn English even at the simplest
level “in two weeks”. It is a fantastic dream, but in
2-3 months it is more real. “What is our
course? — Game, game ...” May the fans of “The
Queen of Spades” forgive us — the temptation was
too great to alter the textbook phrase. There are
many techniques whose motto can be such a line.
They are united under the general word unconven-
tional. In fact, none of the techniques is a system that
cannot be influenced by the external factors [3].

Emotional-semantic method. The origin of the emo-
tional-semantic method of foreign language learning
belongs to the Bulgarian psychiatrist Lozanov, who
worked with patients according to his own method of
psycho correction. He created the so-called “Interest
groups” and learning a foreign language was a med-
ical tool. It was further developed by two language
schools: System-3 and Kitaygorodskaya School.
Naturally, the methods of Igor Schechter and Galina
Kitaygorodskaya are just as different from Lozanov’s
system as their students are from the patients of a
Bulgarian doctor. The Kitaygorodskaya school has
been working on the method of the same name for
25 years, based on a combination of Lozanov’s devel-
opments with a fundamental course, and accepts
both adults and children [3]. This method assumes
free language communication between the teacher
and students from the first lesson. Students choose
a middle name for themselves, familiar to the native
speaker of the target language, and the correspond-
ing architect from Glasgow, violinist from Palermo,
etc. The essence of the method is that phrases and
constructions are remembered naturally. Grammar
courses serve as links between the levels of learning
(there are 3 of them). It is assumed that after the first
stage the student will not get lost in the country of the
studied language, after the second — he will not get
lost in the grammar of his own monologue, and after
the third stage he will be able to be a full participant
in any discussion [3].

The neurolinguistics approach (NLA) for foreign
language learning. This approach is used in target
tongue learning and is based on oral and written
communication skills. Originally it was developed in
French language learning. But nowadays there are a
lot of programs based on this method. In Canada it
is also known as French intensive (frangais intensif).
Its authors are Claude Germain, Quebec University in
Montreal and Joan Netten, Newfoundland Memorial
University. It was developed in the context of growing
interest to neurolinguistics in education. This interest
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was caused by the Michel Paradis research carried
out in 1994-2009. Its aim was to teach students of
two constituent parts of effective communication. They
are implicit and explicit competences. The implicit
competence is the ability to use target tongue in spo-
ken language and explicit competences is the ability
to know its grammar and vocabulary. This aspect is
based on the Paradis research. The research differen-
tiates the conscious proficiency in a foreign language
(explicit competences) and automatic proficiency
(implicit competence). There is no direct connection
between these two constituent parts. Explicit gram-
mar is taught effectively while it cannot be said about
implicit grammar. This is the reason of inability to teach
students the spontaneous communication [13]. It con-
cerns even the communicative approach programs,
because they often begin teaching with explicit knowl-
edge. According to Germain and Netten the grammar
knowledge and writing skills develop the implicit com-
petence [7, p. 85].

Blended learning. Blended learning is consid-
ered an efficient technology that joins face-to-face
classroom teaching with an appropriate use of tech-
nology which includes a wide range of such com-
ponents as the internet, interactive whiteboards,
language labs and others. It is originated with dis-
tance learning introduction. First the term “blended
learning” appeared in English language learning in
2007. It was introduced by Sharma and Barrett who
incorporated a combination of new technology and
traditional learning methods. The synonym of the
term “blended learning” is “hybrid learning”. In 2010
Sharma suggested the definition of “blended learn-
ing” that includes more than one delivery mode and
instructor-based training methods that are technolog-
ically enabled. Blended learning can bring a larger
pool of learning resources, materials and tools that
are useful in knowledge expansion [15]. Traditional
methods which are interactive, rich in content and
facilitated by a teacher limit student to the teacher’s
instructions, school library and textbook. Blended
learning helps to increase students’ knowledge
and reduce the time consumed in language teach-
ing class work by means of computer technologies.
Thus, it provides a blend of face-to-face and com-
puter mediated experiences an integrated learn-
ing experience that is controlled and guided by the
instructor whether in the form of face-to-face commu-
nication or virtual presence [4, p. 141]. The question
of how to blend is one of the most important in this
technology. Blended learning is better to use at the
high school level. Not all language courses are well-
suited for the blended format. First-year students are
not the best candidates, because they are not famil-
iar with this format. Conversation courses cannot fit
for the blended format because although it is possible
to have conversations online, it is a lot easier to do
in the classroom. Second, third and fourth-year stu-
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dents fit for a blended format better and finally, any
high school students and intensive course students
are ready for the self-regulation and have time man-
agement skills needed to succeed in this technology.
High school also has a scheduling flexibility. These
courses are based on tutors’ and students’ needs,
students’ knowledge, on teachers’ long-term experi-
ence, and of course on the positive attitude of ICT
students (and not only of them) to modern technolo-
gies. While working with blended learning approach it
is useful to speak about creation of learning objects.
According to the Wisconsin Online Resource Center
these are small, independent pieces of knowledge or
interactions stored in a database. The following char-
acteristics make learning object attractive both for
students and teachers: use of visual methods; lesson
material structuring; details none congestion; friendly
interface; usage simplicity; topicality; authentic mate-
rial which allows necessary skills development; indi-
vidual and self-development learning [5].

Preparation for tests and qualification exams
becomes very popular nowadays. This extensive
methodological technique consists of the preparation
programs for tests and qualification exams. To pass
the test effectively, it is better to contact a language
school or English courses that have been specializ-
ing in preparing students for certain certificates for
a certain time (someone collaborates with the USA
on the TOEFL method; there are colleges that help
to obtain the ESOL certificate from Pitman University
(UK); most courses provide the opportunity to get a
CAE or GMAT). Tests are divided into levels, and the
preparation methodology depends, first of all, on the
student’s basic knowledge. Tests do not provide any
additional knowledge. It is only a check and certifi-
cation of the already existing knowledge. Therefore,
test methods do not serve to study the language: they
help students to feel better at the exam, encouraging
them to repeat sections of grammar and vocabulary,
and orienting to specific forms of work. Although
today there are several options for test scales, they
do not fundamentally differ from each other. Typically,
the scale includes the following 7 levels: beginner,
elementary, pre-intermediate (or lower intermediate),
intermediate, higher intermediate, advanced (or near
native). The majority of foreign language courses are
based on the same level principle [11].

Since the placement test has already been
adopted, students are offered the entrance test for
the selection to a group which determines their level
of language proficiency. In addition, progress tests
can be used in any English teaching methodology.
They are divided into tests that control reading com-
prehension (Reading Comprehension), freedom of
communication (Communicative Competence) and
cultural knowledge (Cultural Knowledge). In addi-
tion, the teacher is free to offer any other test — for
example, to check the vocabulary of a lesson, which

is often called quiz. The top level of the test method
is preparation for foreign exams. For the successful
preparation, it is important to have not only knowl-
edge, but also quickness, the ability to concentrate,
throw off unnecessary information, highlight the main
thing, as well as the ability to show maximum crea-
tivity when writing an essay. Obtaining a diploma or
certificate is obtaining a qualification and a guarantee
of employment; therefore, it requires a particularly
serious approach [11].

Conclusions. Learning foreign languages gives
students the opportunity to develop the language
competence and strategies they need, to participate
effectively in the learning process and in the profes-
sional communication situations in which they may
find themselves. As a result, their mobility and com-
petitiveness in the labor market increase. To know
different approaches to language learning is very
important in the context of the modern complex of
communication tendencies of language learning
[4, p. 141]. Technological innovation is expanding
the range of possible solutions that can be brought
to bear on teaching and learning. It enables to use
many different forms and methods in foreign lan-
guage teaching. It indicates that the use of technolo-
gies plays a key role in language learning based on
their own pace, helps in self-understanding, does not
stop interaction with the teacher, and creates high
motivation in learners for the effective learning of lan-
guage skills. On-line courses allow to use many lis-
tening texts and video files [7, p. 85]. In order to facil-
itate the language study to students’ hybrid courses
of professional English, courses of area studies of
English speaking countries, courses of professional
German, courses for translators, written business
English courses and others are widely introduced in
teaching-learning process [14]. The first and practical
task in the creation of communicative competence is
the development of skills necessary for it. The sec-
ond task is the adoption of new blended technology of
language learning. This technology joins face-to-face
classroom teaching with an appropriate use of tech-
nological innovations such as the Internet, interactive
whiteboards, language labs and others. They present
great motivation to language learning, the ability to
access the authentic materials and create support for
self-development work in distance learning.
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ByTkoBcbka H. O. MeTogonorisi po3BUTKY MOBHOI KOMNETEHTHOCTI

Y cmammi po3251siHymo OCHO8HI meHOeHUjii cydacHOi memodorioeii, wo daromb MOX/Ugicmb po3gusamu
MOBHY KOMIemeHmHicmb, cmpamezii eQpeKkmueHo20 Hag4aslbHO20 Mpoyecy ma 6pamu ydyacme y cumyauisix
rpogheciltiHO20 criinKysaHHs. Y Hill MOPIBHIOIMBCS MPUHUUNU cmapoi ma HOBOI WKif, iHmeepauis mpaduuid-
HUX ma cy4YacHux nidxodie A0 8UBHEHHST IHO3EMHUX MO8, KpiM moeo, npedcmasneHo cymHicme ma rnepesaau
cydacHux rnedazoeiyHux mexHosoeili ma mexHik, wo 0038071510mb 3aryqumu y4Hige 00 rpouecy Hag4yaHHS.
HucmaHuitiHe Hag4aHHSI He MOXe He 8paxosysamu Hasi8He MoedHaHHsI HO8UX ma mpaoduuyiliHUX mexHosnoeit
y 2ibpudHOMy HasyaHHI. Bci memodu, siKi sukopucmarombscs K y mpaduuiltHilt, mak i 3aMilaHit Memooukax
8uKnadaHHs1 IHO3eMHUX MO8, CrIPSIMO8aHi Ha PO38UMOK HOMUPbOX MOBHUX HaBUYOK: YUMaHHS, rnucbma, pos-
MO8U ma criyxaHHs. BoOHouyac 80HU Hazonowlytome Ha 8UKopucmaHHi aydio-, 8i0eo- ma iHmepakmueHUX
pecypcis. 3ag0siku pizHoOMaHimHocmi MemoduYHUX riputiomig, ceped SKUX 0OHe 3 NPOBIOHUX Micypk nocidarms
MOBHI mexHOs10eil, BOHU CrIpUsitomb (hOpMy8aHHIO Ha8UYOK, HEOOXIOHUX 1T0OUHI Y cydacHOMY Oinog8omy xummi
(8miHHs1 cknadamu 38im, nposodumu npe3eHmadyii, eecmu fiucmysaHHs mowo). Y cmammi po3ansgdarmbcs
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npuHyunu «cmapoi wkonuy. Ceped HUx — npsamul memood; Memoo rnepeknady epamamuku; ay0iogidyaribHi,
aydiomoeHi ma cyzecmoneduyHi Memoou Hag4aHHs. Ocobrnuge micue 8i0sedeHe KOMyHIKamueHOMYy Memody,
KUl 6a3yembCsi Ha idei ycriuiHo20 Hag4aHHS IHO3eMHOI Mo8U, W0 8i0bysaembCsi Yepe3 8UBHEHHS peaslbHUX
cumyauid i npuseodums A0 rpupodHO20 080100iHHS Ma 8MIHHSI KOpUCMy8amucs iHO3eMHO MO8OH. BiH opi-
€HMoBaHuli Ha po38UMOK He flule MOBHUX 3HaHb, ase U KpeamueHOCMi ma 3a2anbHo20 c8imoearisdy cmydeH-
mig. Ceped iHWuUx memodie IHO3eMHOI MO8U Hag4YaHHSI, OrnucaHux y cmammi, € iHmeHcusHul, eMoyitiHo-ce-
MaHmMuUYHUU ma JiH280COoUioKyMIbmypHUl Memoodu. OcmaHHil 8Ko4ae 36epHEHHST 00 MakKo20 KOMIMOHEHMa,
5K couianbHe ma KysnbmypHe cepedosuue. Takox bazamo ysasu y cmammi rnpudinsembcsi HelporiHeeic-
muy4HoMy nidxoly 00 Hag4yaHHs, 3MiLuaHOMy Hag4yaHHo, nidezomosui 0o mecmie ma keasigikayilHux icriumis,
wo € dyxe rnonynsspHUMU 8 Hall Jac.

Knroyosi crioea: mexHomnoaiyHi pecypcu, 8us4eHHsI Mosu, nidxodu 0o Hag4aHHs, ocgimHe cepedosulye,
3HaHHs ma 8MiHHs, c8imoansid cmydeHmis, sMillaHe Hag4YaHHs.
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