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Statement of the problem. The processes of
intercultural integration at the national and interna-
tional levels have led to humanization and humani-
tarization of the educational process, increased

The article reveals the content of the teachers’
training at the beginning of the twentieth
century in Ukraine. It is indicated that the
historical approach will also help to eliminate
the inequality between the current level of
practical professional and pedagogical training
of teachers and the new growing demands to it s
organization and methodology. Also the problem
of genesis of the idea of training teachers in
philology in the history of domestic pedagogical
thought, which allows you to characterize the
deep national traditions and progressive
trends in the national system of teachers’
education. The article examines the
improvement of teachers’ training in the
historical projection, which will help to make
scientific forecasting of the further development
of teacher training. The study conducted by
the authors reveals the background of the origin
of the higher school, the peculiarities of the
development of science in the 16th-18th
centuries,Characterization of the work of
universities as centers of scientific and
research work in the XIX century. On the basis
of logical and systematic analysis of wide theory
base (historical, pedagogical literature, archival
documents, memoirs, periodicals) the
peculiarities of pedagogical institutes’ work, the
level of development of university pedagogy are
given. The article examines pedagogical
factual material, especially the identification and
characteristics of the  development
peculiarities according to the idea of training
teachers in philology in the history of national
pedagogical thought[2].

Based on the analysis of archival materials, one
of the tensions of public and educational activities
of Ukrainian universities of the nineteenth
century are considered. The participation of
professors and lecturers in the dissemination of
scientific knowledge among the public. For
example, public lectures and readings
inthesecondhalf of the 19th century were
devoted by scientists to prominent figures in the
field of knowledge and writing, education and
enlightenment. However, the authors did not
specify the peculiarities of the work of historical
and philological societies and faculties of
universities in view of identifying the irrole in the
formation of professional training of teachers
of philology.

Athorough study of historical and pedagogi-
cal sources shows that philological education
in generaland, in particular, the training of phi-
lologists actually began in the times off unctioning
when ancient schools were set up in the times
of Kiev Rus.

Keywords: humanization, educational process,
language environment, seminary, statistical col-
lection, historicalproection.

organizers  of

Y cmammi po3kpusaemisCsi 3Micm numaHsi rio-
20moeKuU g4umernig Ha rnodamky XX cmonimmsi
Ha YKpaiHi. YkazaHo Ha me, wo icmopuyHuti
nidxio cripussimume makox ModonaHHIo cyne-
PEeYHOCTI MiXK ICHYHOHUM PI8HEM MPaKmMUYHOI
rpogbecitiHo-rnedacoeiyHoi Mid2omosKu s4umensi
ma HogUMU 3pocmaroduMu gumozamu 0o i opea-
Hi3auji (i Memodoroeil. Takox ropyweHo rpob-
niemy docrioxeHHs1 eeHesucy idei nidaomosku
syumernis- ¢binornoaie & icmopii 8iM4Yu3HsHOI
redazoaiyHoi OyMKu, sike 00380715i€ damu
Xapakmepucmuky 2r1ub0Kit HauioHanbHit
mpaduuii ma rpoepecusHiti meHOeHUii 8
HaujoHarbHill cucmemi neda2oeidHoi oceimu.
Po3eansiHymo 80ocKoHaneHHs Nid2omosKu
84UMerTbCbKUX Kadpie 8 icmopudyHiti Mpoexuii,
siKe dortomoxke 30ilicHUMU HayKoge
MPO2HO3y8aHHs M00asnbWo20 PO3BUMKY
nid2omosku g4umertis. IpyHmMoaHe
docnidxeHHs1 nposedeHe po3skpusac rnepedy-
MOBU BUHUKHEHHST 8UULOT WKOSU,
ocobrnusocmi po3sumky Hayku 8 XVI-XVIII
cm., xapakmepu3ye pobomy yHigepcumemie
5K UeHmpie HayKo80-00cr1iOHoi pobomu 6
XIXcm. Ha nidcmasi noaiko-cucmemHoz20
aHanisy Wwupokoi dxeperbHoi 6a3u
(icmopuyHoi;nedazoeidHol nimepamypu,
apxigHUX OOKyMeHMmig, MemyapHoi nimepamypu,
repioOuYHUX 8UGaHb) PO3KPUBAHOMbCS
ocobnugocmi pobomu rnedazoaidHux
iHCmumymis, pieeHb po3pobKU NuUMaHe
8y3igCcbKoi nedaegoeiku. Posansdaembcs
Oxeperno3Hasyull hakmonoeidHul Mamepiar,
30Kpema 8UdineHHs Ui XxapakmepucmuKu
ocobnusocmet po3sumky idei nid2omosku
syumernis-ghiriornoaie 8 icmopii 8iMYU3HSHOI
nedazoeidHoi Oymku [1]. Ha nidcmasi aHanisy
apxigHUX Mamepiarie po3KpUMOo 0OUH i3
Hanpsimie 2poMadcbKO-MPOC8IMHUUbLKOI
disinbHOCMI yKpaiHCbKUX yHigepcumemig
XIXem.— yqyacmb npoghecopchbKo-
sukriadaubKozo ckriady y MoWUPEHHI HayKosUX
3HaHb ceped epomadcbkocmi. Tak,
Hanpukrad,nybrivHi NeKuyitiHi YumaHHs y opyeiti
ronosuHi XIXcm. y4eHi npucesiyysanu
sudamHuUM OisiHam- MO8O3Ha8UsSM ma
MUCbMeHHUKaM, MUMaHHSIM 8UX08aHHST i
ocsimu. OOHaK, asmopu He KOHKpemu3ysanu
ocobnueocmi pobomu icmopuko-ghironoaidHuUX
mosapucme ma hakyrbmemis
yHigepcumemig 3 0271510y Ha 8U3HAYeHHST IXHBOI
porni y cmaHo8neHHi npoghecitiHoi mid2omosKu
y4yumeriig-gbironoais.

PemeribHe 8ugyeHHs icmopuko-neda2oeiyHux
Oxeper1 nokasye, Wo rnumaHHs ¢birnonoaiyHoi
oceimu 8 uirnomy, i 30Kkpema—mio2omosKku y4u-
meriig-gbirionioeie ghakmu4yHoO po3e’sa3ysanucs
3 yacie ghyHKUioHy8aHHSI cmapodaesHix WKin 3a
yacie Kuigcbkoi Pyci.

KntoyoBi cnoBa: eymanimapu3sauisi, oceimHiti
npouec, MosHe cepedosulie, CeMiHapisi, cma-
mucmuyHul 36ipHUK, icmopuYHa nPoeKUsl.

requirements for the level of training of teachers as
bearers of a system of -cultural

values and

a socially active language

environment.Taking into account current trends in

general educational
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processes and, in the field of pedagogical training in
particular, the requirement of pedagogical retrospec-
tion of progressive superstructures of the past for the
purpose of modernization of the content and
organizational and methodological support of holistic
pedagogical education is necessary to analyze the
theory and practice of training teachers of philology
in higher educational institutions of Ukraine in the
first half of the XX century.

Analysis of recent studies and publications.
Among the first who made anattempt to disclose the
historical and pedagogical aspect of the organization
of pedagogical training dependingonthepeculiarities
of the development of national education, it is
necessary to distinguish the famous teacher,
historian
S. Siropolk and his monograph “History of Educa-
tion in Ukraine”(firsteditionof1937), which reflected
the results of the author’s research on these issues.
The particular merit of the scientist lies in the fact
that he viewed the organization of pedagogical
education in the context of historical, cultural and
political changes that took place in the first ten years
of the twentieth century on the territory of Ukraine.
Referring to the actual historical material S.Siropolko
gave his own assessment of the reforming of the
higher educational institutions in Ukraine in the
1920s. He determined how the new educational
institutions contributed to the realization of the ideas
of the united Ukrainian school that was supposed to
form national consciousness and sense of patriotism
in the new generation. The monograph pays a lot of
attention to the state of teaching and using Ukrainian
language in different types of institutions of higher
education and, in particular, pedagogical ones [4].
Without diminishing scientific and cultural value of
this work for the historiographical heritage of our
people, we must admit that in the work organization
of development of the methodology and the content
of pedagogical training of teachers-filologists is not
practically revealed, the demand for which
significantly increased in the 20-30 years of the
twentieth century due to the fact that the number of
teachers and the quality of their work has grown
significantly.

Particular aspects of the investigated problem are
revealed in the scientific works of S. Rusovoy. Head
of pre-school and post-school educational institu-
tions at the General Secretariat of Ukraine, the ini-
tiator of Ukrainianization of high school, S. Rusova.
She developed educational plans and programs for
the training of teachers for preschool and pre-school
institutions at teacher training institutes and
seminaries, and taught a course in pedagogy. The
scientist spoke about the necessity to take into
account progressive ideas of national pedagogical
thought and believed that the organization of higher
professional schools was worth while to use national
historical and cultural traditions and achievements of
world scientists in a synthetic unity [8].

Valuable material on organizational and method-
ologicalaspectsofpedagogicaleducationisprovided in
monographs by F. Panachin entitled Pedagogical
Education in Russia (1979) and Pedagogical Educa-
tion in the USSR: Major Stages in History and the
Present State (1975). In these works, the scientist
chronologically investigated the evolution of peda-
gogical educational institutions: pedagogical insti-
tutes at universities, teachers’ institutes and semi-
naries, women’s and special secondary educational
institutions, institutes of public education, pedagogi-
cal technical colleges, colleges, course pedagogical
training. Panachin specified normative and content
supportforpsychologicalandpedagogicaltrainingof
teachers,identifiedtheroleofleadingnationalpublic,
governmentfigures,educatorsinthedevelopmentof
professional pedagogical education at different his-
torical epochs [6].

Viewingthepreviouslyunresolvedpartsofthe
generalproblem.Despitetheinterestofscientistsin the
research of vocational training of future teachers
ofphilology,theproblemhasnotbeenwidelycovered in
the scientific research and requires further study
withtheaimofoptimizingthesystemofhighereduca- tion
of Ukraine.

Thepurposeofthearticle.Thegoalofthisarticle is
to summarize practical experience and theoretical
issues of training teachers of philology at the higher
educational institutions of Ukraine in the first half of
the twentieth century.

Introduction of the basic material. A critical
analysisoftheabovementionedscientificworkshas
confirmed that the researchers mainly paid attention
totheevaluationofthequantitativegrowthoftheedu-
cationalinstitutionsduringthefirsthalfoftheXXcen-
tury,The authors did not set the goal of the develop-
ment of the system of higher pedagogical education
in the Soviet Union. The authors did not set out to
make a systematic analysis and pedagogical retro-
spectionofthepeculiaritiesoftrainingsubjectteach- ers
in the period when the subject-based system of
education was being implemented in general educa-
tion schools. Also, investigators have not revealed
the cause-and-effect links in the sphere of reforming
the public cultural life, especially between the trends
of Ukrainianization, The development of modernist
trends in literature, etc., and related changes in the
structure,content,andmethodologyoftrainingteach-
ersofphilologyasabeareroftheculturaltraditionof a
certain historical era.

Valuable factual material on the research themes
is given in collective works — statistical compilations,
textbooks, collections of scientific works devoted to
the development of education in the Ukrainian Soviet
Republic in the first half of the XX century. Some of
them are: “Popular Education and Culture in the
Ukrainian Soviet Socialist Republic”(1973), “Popular
Education and Pedagogic Sciencein the Ukrainian



Soviet Socialist Republic: 1917-1967"(1967), “Devel-
opment of Education in the Ukrainian Soviet Social-
ist Republic: From 1917 to 1967” (1972). (1967), The
Development of Popular Education and Pedagogi-
cal Science in the Ukrainian Soviet Republic: 1971
to 1957 (1957), S.Bush (1957). (1957), S.Buhalo
“Education in the Soviet Ukraine” (1945), “Problems
of the history of education and school in Ukraine”
(1958), A. Avilov “The quality of training of special-
ists at the Ukrainian SSR universities”(1957), “Public
education in the USSR: 1917-1973" (1973). (1973),
Development of Popular Education and Pedagogical
Thought in the Kharkiv Region (1992), High School
of the Ukrainian Soviet Republic for 50 Years(1967).
An examination of these works showed that the
1950s-1970seditionsarelackinginobjectivityand the
comprehensive character of the essence of the
processes studied. As a result of the centralization of
all scientific and educational institutions,the domi
nance of the administrative-command system and
the consolidation of ideological stereotypes, most of
the authors analyzed the work experience of profes-
sional educational institutions very narrowly. In the
works of this historical period, scientistsl. Avilov,
M. Grishchenko, K. Prysyazhnyuk, G. Yasinsky and
others focused more attention on the quantitative
growth of educational institutions, the general devel-
opment of curricula and programs of these institu-
tions at the general union and republican scale. It is
also shown that the system of pedagogical
education in the USSR did not actually differ from
the general union one. The authors identified only
positive trends and achievements of the professional
and pedagogical sphere [5].

However, the order of the same nature of the
con- tent of the mentioned works, it should be noted
that the authors paid a lot of attention to the analysis
of normative support for teacher training. Referring
to the materials of the teachers’ meetings, scientific
conferences, and the decrees and directives of the
Soviet government and the Communist Party,
Researchers specified educational policy and the
strategy of reforming educational training in
accordance with the socio-political and cultural
changes that were in power in the 1930s-40s. [3].

A brand new approach to the assessment of the
professionalandpedagogicaltraininginthehigher
educational institutions of Ukraine of the period we
studiedispresentedinthepublicationsofthe1990s. So
in the monograph by I. Prokopenko “Teacher
TraininginKharkivduringtheSovietPeriod:Con-
ceptual Approaches and Practical Experience

(1917-1991)"(1992) shows historiographically the

peculiarities of the organization of pedagogical edu-
cation in one of the most developed industrial and
cultural regions of Ukraine.This article characterizes
the content of psychological and pedagogical
training of teachers at the faculties of the Kharkov
Institute of

Public Education, the Institute for Social Education,
the Pedagogical Institute of Professional Education,
and the Physical and Mathematical Institute during
the 20-30s of the XX century [2].

V.Mayboroda in his monograph “Secondary Ped-
agogical Educationin Ukraine: Historical Experience,
Lessons of the 1917-1985" (1992) (1992)
determined the leading tendencies of the
development of theory and practice of the
organization of higher education of pedagogical
guidance, has investigated the ways of retrospection
of the ways of renewal of the content of the
psychological and pedagogical training of the
teachers [8].

V.Lipinskii in his work “The Formation and Devel-
opment of the Educational System in the USSR in
the Twenties” (2000) has described in detail the
development of the psychological and pedagogical

training of teachers. (2000) detailed the
interdependence of the work of secondary
educational institutions and insti- tutions of
professional pedagogical education. Thus, the

author analyzed the content and methodologi-cal
peculiarities of general pedagogical and special
training on short-term and tertiary teacher training
courses. Pedagogical colleges, pedagogical schools,
institutes of public education, libraries and other
educational institutions that operated in Ukraine in
the twenties. But the study does not contain a logical
and structured analysis, the above scientific
summaries do not give a full idea of the specifics of
content- based support for the pedagogical training
of teach- ers, particularly philologists [7].

IntheworkofV.Lugovoi“PedagogicalEducation in
Ukraine: Structure, functioning, tendencies of the
development” (1994) is a theoretical and method-
ological explanation of the pedagogic education sys-
tem in Ukraine as a comprehensive system and its
genesis as a pedagogic phenomenon was specified.
The author summarized empirical data and charac-
terizeditsstructurebasedonhumanismprinciplesto
reveal the tendencies of progression and regression
ofthiseducationalsystem.Theauthorthoroughlyand
intensively investigated the formation of the network
ofpedagogicaleducationalinstitutionsinUkraineand
showed that severe centralization and unification of
the content of pedagogical training on the entire ter-
ritory of the USSR led to the interdistruction from the
system of pedagogical education of other states. In
the Soviet Union the level of education and science
trainingdroppedsignificantly,thenationalcomponent in
the content of pedagogical training actually disap-
peared [5].

General problems of practical professional-peda-
gogical preparation of the teacher at the higher edu-
cational institutions of Ukraine (1917-1928) are also
treated in the dissertation research of O.Lavrinenok
(1998).Theresearcher revealed thecontentofprac-
tical professional and pedagogical training of teach-
ersathighereducationalinstitutionsofUkraine
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in 1917-1928. Having identified and analyzed the
leading tendencies and peculiarities of its devel-
opment; revealed the most important stages of the
practical professional and pedagogical preparation
of the teacher during the investigated period,;
acknowl- edged the progressive improvements and
specified ways of implementing the advanced ideas
of practi- cal professional-pedagogical training of
teachers in 1917-1928; and in the educational
process of the current high pedagogical school [4].

The scientific publications of N. Demianenko
dedicated to the problem of universal teacher train-
ing at the Ukrainian higher educational school in
1920-1933 acknowledged the essence of univer- sal
teacher training in the unity of the theoretical and
practical components. Based on the retrospective
analysis of curricula and programs of higher educa-
tional institutions of Ukraine in this historical period
revealed the content of such training, features and
trends in its development. Namely the content of
professional and pedagogical training of the teacher
was considered by the author as a valid way of
pedago- gization and professionalization of the
educational process of pedagogical higher education
institution. However, the researcher paid no attention
to the interdisciplinary integration of teaching
disciplines in these educational institutions and the
significance of such integration for the formation of
professionalism of subject teachers, especially
philologists.

InherscientificpublicationsKovalenkocharacter-
izes innovative processes in the higher pedagogical
education of Ukraine in the 20s of the XX century.
The article touches upon the typology of educational
institutions and forms of vocational training
(residential, correspondence, external), the rules of
admission to higher educational institutions, the
content of training and organizational forms,
teaching methods, the ratio of theoretical and
practical training [3].

Avery interesting material on the history of Ukraine
is presented in the scientific research of
I.Bogins’koja “Pedagogical Cadres of the Donbas
and Polity of Ukrainianization (1920-30th years)”
(2000). In particular, the author used his study of
archival documents, legislation and research works
to characterize the status of the pedagogical staff
and the training system under conditions of
increasing “Ukrainization” of educational institutions
and the role of educators in liquidation of non-writing
among the adult popula- tion. Also, |. Boginskaya
revealed in detail the con- sequences of the gradual
circulation of the policy of Ukrainianization and the
corresponding changes in the system of training of
teachers. The work has revealed the orientation of
repressive actions in the environment of educators
and made preliminary estimates of the number of
victims of political terror among teachers and
philologists in particular. The work characterized in
detail the creative path of teachers, analyzed
changes in the composition of teachers and based
on

this analysis formed the social portrait of a teacher in
the early 30s of the twentieth century [6].

In the meantime, a number of experimental and
methodological works were devoted to the trainingof
future teachers of philology. In particular, scien- tific
value is attached to the works on language and
pedagogical training of future teachers of philology
by
I.  Bilodid, N. Babich, B. Golovin, O. Gorbul, V.

Gorbachuk, L. Matsko, V. Rusanivsky, N.

Semenog.

Psychological aspects of professional
pedagogical training of teachers of philology are
described in scientific works of psycholinguists B.
Ananyev,

L. Vigotsky, A. Lurie, I. Sinitsa and others [7].

In scientific publications of methodological conju-
gation O. Bilyayev, S. Ikonnikov, M. Marun, V.
Mikhailik, M. Penipelyuk, T. Chizhovoya and others
show that language is a way to understand the
world, to attach to the values created by different
people. Language is a way of comprehending the
unigueness and originality of one’s own identity and
historical achievements of representatives of other
national cultures. One of the conditions for effective
education of spiritual and moral character of the
child at school is a complete renewal of professional
training of teachers of philology.The role of the
modern teacher in a personally oriented, humanized
and humanized educational processis not only to
transfer the system of knowledge, skills and
experience of certain social functions (namely,
communicative) to the students. New scientific
discoveries on the essence and pat- terns of child
development  actualize new  settings and
development of conceptual training of teacher-
philologist as a bearer of cultural values, asign in the
creation of a verbal environment for communication
and full socialization of the child’s personality [7].

Didactic principles of preparing future teachers of
philologyforworkwithstudents,differentapproaches to
the choice of principles, methods, teaching meth-
ods and forms of work, as well as specific principles
that formed the basis of the methodological sys-tem:
interdependence of oral and written forms of
language, interdisciplinary links of communicative
spheres of foreign language teaching, interconnec-
tion in learning all styles of native language are con-
sidered in the framework of communicative and
active learning (M. Vashulenko, O. Kulakov,
O.Kulakov, A. Kuznetsov, A. Vashulenko, and
others). Vashu- lenko, O. Kulakova, M. Lvov) and
functional-stylistic approaches (L. Varzatska, M.
Kozhina, D. Kravchuk, T. Ladyzhenska, M.
Pentilyuk, L. Fedorenko and others) [6].

Conclusions.Therefore,afteranalyzingabroad
range of modern scientific works on the organization
of educational training, we have reached the conclu-
sion that the research carried out by scientists in the
following areas: 1) historical and the oretical study of
the conditions of formation of fachological peda-
gogical education; 2) characteristics of the network



of pedagogical educational institutions in different
periods of the development of the national
pedagogical thought; 3) the scientific study of the
specificity of practical and methodological
pedagogical training, consolidation of forms and
methods of psychological and pedagogical training
of teachers in the system of continuous professional
education; 4) the oretical and methodological
foundation of the pedagogical education system in
Ukraine as a comprehensive  educational
phenomenon; 5) determination of trends in the
development of national pedagogical education in
terms of international integration, dialogue of
cultures; 6) peculiarities of scientific and research
work at higher educational institutions, including
language studies; 7) studying the historical aspect of
innovative processes that characterized professional
and pedagogical institutions in the 20-30s of the
twentieth cen- tury; 8) the development of national
and international pedagogical education. 8)
development of language

and pedagogical training of future teachers of philol-
ogy (psychological, methodological, general didactic
and other aspects).
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