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PEDAGOGICAL SCIENCES

THE FACILITATIVE ASPECT OF DEVELOPING STUDENTS’ STRATEGIC COMPETENCE IN
ORAL PROFESSIONAL COMMUNICATION WITHIN DISTANCE FOREIGN LANGUAGE LEARN-
ING

Olena Balasanian
Senior Lecturer,
Simon Kuznets Kharkiv National University of Economics

Abstract

The article provides a theoretical and methodological substantiation of the concept of digital facilitation as a
key factor in developing students’ strategic competence in oral professional communication within the student-
centered paradigm of distance education. The study demonstrates that in the context of total digitalization, the
classical model of strategic competence evolves into the concept of digital communicative flexibility. This con-
struct integrates the speaker's ability to overcome the "screen barrier,” adapt to the technical discreteness of the
media channel, and flexibly leverage the multimodal tools of virtual platforms to preserve an authentic authorial
voice.

To achieve the research objectives, a complex of theoretical methods was employed: comparative, systemic,
definitional, and terminological analysis, alongside pedagogical modeling.

As a result of the study, the linguodidactic substance of the concept of "digital facilitation™ has been revealed,
and three key vectors of its implementation have been determined (psychological de-escalation, interactive decen-
tralization, and cognitive scaffolding), which ensure the minimization of students' foreign language anxiety and
the lowering of the affective filter. The author’s theoretical and conceptual model has been scientifically substan-
tiated, finding its practical reflection in a prospective complex of strategies (The Virtual Pitch, Al-Opponent Sim-
ulations, Micro-VIVA). These innovative formats allow shifting the focus of assessment from evaluating the final
speech product, which can be compromised in the era of generative artificial intelligence, to evaluating the live
process of spontaneous thinking in a foreign language, thereby ensuring the protection of academic integrity and
the restoration of the student's agency. Finally, the prospects for the further transformation of the developed model
into the practical domain of higher education through the creation of applied guidelines and digital case studies

have been outlined.

Keywords: strategic competence, digital communicative flexibility, digital facilitation, student-centeredness,
affective filter, artificial intelligence, academic integrity, distance learning.

Introduction

The dynamic evolution of the global business en-
vironment necessitates a transformation of require-
ments for foreign language training of future specialists
in higher education. Under current socioeconomic con-
ditions, a professional's relevance is determined not
only by their academic or narrow vocational toolkit but
also by a high level of intercultural interaction culture.
A key component of graduates' professional capability
is strategic competence in oral communication, inter-
preted as the ability to not merely manipulate lexico-
grammatical assets flexibly, but to effectively mitigate
communicative risks, overcome psycholinguistic barri-
ers, and adapt to the changing contexts of professional
dialogue. The forced integration of the distance format
into the educational space of Ukraine, while ensuring
the continuity and inclusiveness of higher education,
has driven the large-scale use of innovative technolo-
gies. However, extensive experience in the practical ap-
plication of videoconferencing platforms for synchro-
nous classes has revealed a profound methodological
paradox: the integration of digital tools into the educa-
tional process does not, by itself, guarantee the auto-
matic development of fluent, spontaneous professional
speech skills.

Modern linguodidactics notes a pronounced limi-
tation of the technocentric approach, wherein hyper-

fixation on the functional capabilities of digital plat-
forms nullifies the personal dimension of learning. An
alternative to this is the student-centered educational
paradigm, the conceptual core of which involves a
functional transformation of the educator's role from a
linear controller and transmitter of knowledge into a fa-
cilitator of the virtual communicative process. Substan-
tiating the theoretical and methodological foundations
of digital facilitation is critically essential for overcom-
ing the phenomena of screen alienation and students'
communicative passivity. The implementation of this
approach allows for the revitalization of the future spe-
cialist's authentic authorial voice, guaranteeing psycho-
logical safety and strategic flexibility in their oral pro-
fessional speech within distance education.

Analysis of Recent Research and Publications

The investigation into the formation of strategic
competence and its specifics within the digital space
lies at the intersection of linguodidactic, psychological,
and technological research. The theoretical foundation
for analyzing this phenomenon is provided by the clas-
sical models of M. Canale and M. Swain (Canale &
Swain, 1980), where it is defined as a compensatory
mechanism — the speaker's ability to employ verbal
and non-verbal strategies (paraphrasing, circumlocu-
tion, requests for assistance) to overcome linguistic
gaps. However, in distance learning environments, this
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approach requires revision: while in a traditional class-
room setting, strategic actions are aimed solely at com-
pensating for a lack of linguistic knowledge, in a virtual
environment, they are significantly complicated by the
limitations of the interaction media channel itself (tech-
nical glitches, scarcity of non-verbal cues). A large-
scale analysis of the impact of such virtual learning en-
vironments, conducted in a systematic literature review
by L. Caprara and C. Caprara (2022), demonstrates
both the powerful potential of digitalization and the ur-
gent need to develop new interactive tools for student
adaptation and support.

The issues of transforming the "authorial voice"
and the specifics of academic interaction in the era of
rapid generative artificial intelligence development are
thoroughly investigated by F. Jiang and K. Hyland
(Jiang & Hyland, 2024). Analyzing engagement mark-
ers within argumentative essayistic discourse, the au-
thors demonstrate that the success of professional com-
munication depends not on the flawless copying of nor-
mative Al language templates, but on the student's abil-
ity to project their own agency and confidence through
language. However, these studies predominantly focus
on written communication, leaving open the question
of how to preserve individual style and strategic flexi-
bility in the context of spontaneous oral online dia-
logue.

The technological dimension of integrating inno-
vative tools into foreign language training is high-
lighted in detail in the works of R. Godwin-Jones
(2024) and N. Hockly (2023). Specifically, R. Godwin-
Jones analyzes the phenomenon of distributed agency
in the context of generative Al implementation, demon-
strating that virtual ecosystems are capable of ensuring
a high level of material authenticity while simultane-
ously requiring a greater degree of digital autonomy
from students. At the same time, immersion into digital
platforms often induces profound cognitive and psy-
cho-emotional strain. The nature of this phenomenon is
fundamentally disclosed in the work of J. N. Bailenson
(2021), who theoretically substantiated the non-verbal
overload (""Zoom fatigue™) that arises from the disrup-
tion of natural communication dynamics during the
prolonged use of videoconferencing.

In turn, N. Hockly (2023) focuses her research on
the challenges of utilizing artificial intelligence and the
concept of social presence. She argues that the "screen
barrier" effect often induces apathy and a tendency to-
ward self-isolation among students (the "culture of
turned-off cameras"), which significantly raises the "af-
fective filter" — a psychological barrier (fear, inhibi-
tion, anxiety) that, according to S. Krashen’s classical
theory (Krashen, 1982), blocks successful language ac-
quisition. Overcoming this issue is possible through a
radical shift in the educator's role — moving away from
linear control toward organizing group interaction. The
specifics of such a transformation in higher education
are highlighted by G. Thomas and S. Thorpe (2019),
who, in their review of online facilitation practices,
demonstrate that successful work in virtual groups re-
quires specific skills from the educator in managing
group dynamics and decentralizing the educational pro-
cess.

Within the Ukrainian scientific discourse, the vec-
tor of systemic digital transformation in higher educa-
tion has been established by the works of N. V. Morze
and her co-authors (Morze et al., 2020). The research-
ers describe in detail the structure of the educator's dig-
ital competence profile, emphasizing that a modern
teacher must possess not only an instrumental level (the
ability to use services) but also a methodological one
— the ability to create an interactive environment that
stimulates critical thinking. The philosophical and
methodological foundation for this transformation is
provided by the works of V. G. Kremen (Kremen,
2023). Substantiating the philosophy of student-cen-
teredness within the system of modern values, the acad-
emician demonstrates that the transition to innovative
learning models must be grounded in respect for the
student's personality, the development of their auton-
omy, and a partnership-based interaction where the
teacher acts not as an authoritarian transmitter of
knowledge, but as a facilitator.

Thus, the study of the specifics of strategic com-
petence formation in a virtual environment requires a
synergy of linguodidactic, psychological, and instru-
mental scientific approaches, which will allow for the
adaptation of the classical model of compensatory strat-
egies to the challenges of the modern high-tech educa-
tional space.

Objective and tasks

The objective of the article is to provide a theoret-
ical and methodological substantiation of the concept
of digital facilitation as a key factor in developing stu-
dents’ strategic competence in oral professional com-
munication, and to design the architecture of its practi-
cal implementation within the student-centered para-
digm of distance foreign language learning. To achieve
this objective, a series of sequential research tasks en-
compassing both fundamental and applied aspects of
the studied phenomenon has been outlined. First and
foremost, it involves conducting a profound theoretical
analysis of the essence and component structure of stra-
tegic competence in oral professional communication
within the specific dimension of the virtual educational
space, factoring in the challenges of technical commu-
nication discreteness. The next task entails disclosing
the linguodidactic substance of the digital facilitation
concept and determining the vectors of virtual peda-
gogical charisma's impact on minimizing foreign lan-
guage anxiety and de-escalating students' affective fil-
ters in a synchronous online format. Finally, the study
aims to scientifically substantiate and model a prospec-
tive complex of facilitative strategies, including sce-
nario-based learning and Al-powered voice simula-
tions, while clearly outlining the trajectory for their fur-
ther experimental verification in higher education insti-
tutions.

Research methods

To solve the defined tasks and form a coherent the-
oretical concept, a complex of complementary methods
of the theoretical research level was employed, inte-
grated into the general methodological structure of the
work. A leading role in substantiating the concept is oc-
cupied by comparative and systemic analysis of scien-
tific linguodidactic, psychological, and methodological
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literature, aimed at a critical revision of existing ap-
proaches to understanding strategic competence and
clarifying the essential characteristics of the conceptual
and categorical apparatus in the context of educational
digitalization. For a distinct terminological isolation of
new pedagogical phenomena, definitional and termino-
logical analysis was applied, which allowed for speci-
fying the substance of the concepts "digital facilitation"
and "virtual pedagogical charisma" directly within the
context of students' foreign language training. The di-
rect construction of the predictive model was carried
out based on the methods of pedagogical modeling and
design, through which the theoretical architecture of fa-
cilitative learning was developed and algorithms for the
interactive engagement of educational process subjects
in the virtual space were created. On a theoretical level,
through the methods of extrapolation and scientific
forecasting, a hypothetical outline of the potential out-
comes of the proposed strategies' application was pro-
vided, along with the analytical identification and
preemptive analysis of possible communicative risk
zones and psycholinguistic barriers.

Results and Discussion

In classical linguodidactics, beginning with the
fundamental works of M. Canale and M. Swain (Canale
& Swain, 1980), strategic competence was traditionally
viewed through the prism of a compensatory function
— as the speaker's ability to minimize a deficit in lin-
guistic knowledge using verbal and non-verbal substi-
tutes. However, the process of transferring this model
into the domain of the virtual educational space re-
quires a significant rethinking of its architecture, given
that the nature of communicative obstacles changes
radically online. Drawing upon K. Hyland's research
(Jiang & Hyland, 2024) on the transformation of the au-
thorial voice and N. Hockly's concept of social pres-
ence (Hockly, 2023), we argue that in distance educa-
tion, strategic competence evolves from purely linguis-
tic compensation to a higher level — digital communi-
cative flexibility. Based on the integration of psycho-
linguistic and student-centered approaches, we have
developed a predictive three-component structure of
this competence, with each element adapted to the con-
ditions of a computer-mediated environment.

The first constituent of this structure is the psycho-
linguistic component, focused on the speaker's mobility
and self-regulation. It is based on S. Krashen’s affective
filter theory (Krashen, 1982) and J. Bailenson’s con-
temporary research on cognitive overload during vide-
oconferencing (Bailenson, 2021). This component im-
plies the student's ability to overcome a specific screen
barrier and operate under time constraints. We contend
that in the digital space, spontaneous speech is compli-
cated not only by psychological fear but also by the
purely technical phenomenon of audio delay (latency),
which, as Bailenson aptly notes, disrupts the natural
prosodic characteristics of speech. Consequently, our
authorial interpretation of the student's strategic activ-
ity in this context lies in the ability to maintain mental
resilience and speech dynamics even during forced
technical pauses, transforming connectivity glitches
from a panic factor into a natural element of communi-
cation.

The second element is the instrumental-technolog-
ical component, which we define as the multimodal en-
hancement of the speech act. In the process of its sub-
stantiation, we drew upon R. Godwin-Jones’s theory of
multimodality (Godwin-Jones, 2024). While in a tradi-
tional classroom non-verbal strategies are limited to
natural gesturing, in a virtual classroom — where the
webcam frame restricts bodily expression — there
arises a need for the artificial digital extension of
speech. Our perspective on solving this issue is that the
student must learn to consciously utilize platform tools
(screen sharing, interactive elements of the Miro board,
or pinning key points in the chat) as external cognitive
scaffolds (scaffolding) that support oral argumentation,
preventing the speech act from breaking down due to a
lack of vocabulary.

The third, socio-presentational component, is re-
sponsible for the projection of the speaker's profes-
sional "self" within the digital space. The theoretical
foundation for understanding the challenges of this el-
ement is provided by J. N. Bailenson’s concept regard-
ing the deficit of non-verbal information in a virtual en-
vironment, which provokes the psycho-emotional dis-
engagement of communication participants (Bailenson,
2021). In turn, the linguodidactic toolkit for overcom-
ing this barrier draws upon the research of F. Jiang and
K. Hyland (Jiang & Hyland, 2024) in terms of using
engagement markers to construct a compelling "autho-
rial voice." This component defines the ability to trans-
mit confidence and expert status in a foreign language
through a restricted media channel. We contend that un-
der conditions of virtual alienation, the student must
compensate for the lack of physical presence using ac-
cessible interactive means, namely: accented intona-
tion, clear structural framing of the utterance, the use of
rhetorical markers of interaction, and the ability to dy-
namically manage the virtual audience's attention.

Understanding this three-component structure
leads us to the conclusion that the traditional model of
linear control along the "teacher-student" vector is
completely ineffective online, as it only reinforces the
verbal passivity of the audience. Consequently, there is
an urgent need to define a fundamentally new role for
the educator. The phenomenon of facilitation within a
digital language environment acquires a specific, tech-
nologically mediated substance, which is thoroughly
analyzed in the comparative studies of G. Thomas and
S. Thorpe (Thomas & Thorpe, 2019) regarding the spe-
cifics of managing online groups. Drawing upon V. G.
Kremen’s philosophical concept of student-cen-
teredness (Kremen, 2023) and N. V. Morze’s teacher
digital competence profile model (Morze et al., 2020),
we define digital facilitation as a systemic, empathi-
cally grounded activity of the educator aimed at opti-
mizing the virtual communicative space, reducing stu-
dents' psychological strain, and creating conditions for
their maximum speech autonomy and activity.

Drawing upon the aforementioned approaches and
our own experience in modeling online classes, we dis-
tinguish three key vectors through which charismatic
facilitation ensures the development of students' strate-
gic competence.

The first is the vector of psychological de-escala-
tion, aimed at lowering the affective filter. Drawing
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upon S. Krashen’s classical concept (Krashen, 1982),
we contend that under conditions of digital interaction,
the facilitator must use their behavior to consciously
neutralize the destructive "spotlight effect”" (Spotlight
Effect), where the student feels under constant psycho-
logical pressure from a turned-on camera. As G.
Thomas and S. Thorpe (Thomas & Thorpe, 2019) note,
successful management of online group dynamics in-
volves creating a safe communicative space. Through
the mechanisms of emotional contagion and empathy,
the educator legitimizes speech risk, shifting the stu-
dent's focus from the fear of making a grammatical er-
ror to the successful achievement of the ultimate com-
municative or business goal.

The second vector — interactive decentralization
— directly implements N. Hockly’s methodological
recommendations (Hockly, 2023) on overcoming the
passive "cameras-off culture." Our vision of this strat-
egy lies in radically minimizing the instructor's own
verbal presence (Teacher Talking Time) in favor of au-
tonomous student interaction (Student-to-Student). Un-
der this approach, breakout rooms are utilized not as a
tool for the mechanical and isolated execution of exer-
cises, but as an artificially engineered space of con-
trolled communicative risk, where students are left
face-to-face with a speech problem and are compelled
to independently employ compensatory strategies.

The third vector is defined as cognitive scaffold-
ing, which, within the context of contemporary digital
ecosystems, is thoroughly investigated in the works of
R. Godwin-Jones (Godwin-Jones, 2024) and the studies
of L. Caprara and C. Caprara (Caprara & Caprara,
2022) regarding the specifics of virtual learning space
organization. Within this vector, the facilitator does not
merely observe but flexibly structures the digital envi-
ronment of the class. Our reasoning is that the instructor
must provide students with dynamic mind maps, visual
interactive templates, and conceptual frames. Such
tools serve as reliable navigational scaffolds during
spontaneous monologue or discussion, helping each
student overcome cognitive overload and confidently
project their authorial voice into digital discourse,
drawing upon F. Jiang and K. Hyland’s models of lan-
guage engagement (Jiang & Hyland, 2024).

Based on a critical analysis of existing linguodi-
dactic approaches and taking into account the specifics
of psychological barriers in the virtual environment, we
have developed and scientifically substantiated an au-
thorial predictive model of digital facilitation. Our vi-
sion rests on the conviction that the development of
strategic competence is possible only through the trans-
formation of the digital space from a place of passive
content consumption into a space of controlled commu-
nicative risk. Within the framework of this concept, we
propose an authorial complex of prospective practical
strategies aimed at stimulating students' spontaneous
speech and integrating their agency and authentic au-
thorial voice.

The first tool of this model is the innovative pitch-
ing strategy (The Virtual Pitch), which functions as a
scenario-based role-play modeling of a real business
environment. In contrast to the traditional listening to

pre-prepared reports, which online inevitably trans-
forms into a monotonous and mechanical reading of
text from the screen, we propose a radical renovation of
this format. According to our concept, the student is
placed within a strict time limit lasting no more than
180 seconds, during which they must present a business
idea or propose a solution to a complex economic case.
The primary didactic condition here is maintaining the
audience's attention solely through the restricted space
of the webcam. The instructor, acting as a facilitator,
consciously decentralizes this process by delegating
their authority to the group: other students act as critical
investors, opponents, or auditors. We firmly believe
that strategic competence and verbal flexibility are
formed not during the recitation of the main mono-
logue, but precisely during the unpredictable, interac-
tive Q&A session. Since the colleagues' questions can-
not be anticipated, the student is compelled to instantly
deploy the entire arsenal of compensatory mechanisms,
adapting their lexical repertoire on the fly and com-
pletely abandoning the use of pre-written scripts.

The next step in expanding our model is the inte-
gration of the AI-Opponent Simulations strategy,
where generative artificial intelligence functions as a
flexible cognitive scaffold. The current stage of techno-
logical development allows the utilization of Al in lin-
guodidactics to expand far beyond the mere generation
or translation of texts. We propose utilizing artificial
intelligence as a dynamic, interactive speech simulator.
According to our concept, prior to engaging in an open,
real-time group discussion, the student undergoes an
obligatory stage of autonomous speech preparation by
interacting with a voice-based Al agent configured for
the role of a demanding foreign partner or a tough op-
ponent. Our position is grounded in the fact that such a
simulation fulfills the vital function of a safe microen-
vironment. The opportunity to make mistakes without
the fear of losing social or professional status in front
of colleagues significantly reduces foreign language
anxiety and de-escalates the affective filter. Concur-
rently, this intensively develops strategic competence
and verbal flexibility, as generative Al constructs au-
thentic, non-template remarks, compelling the student
to promptly mobilize their linguistic resources under
conditions closely resembling real-world intercultural
negotiations.

The logical culmination of the proposed architec-
ture is our custom-designed assessment format named
Micro-VIVA, which entails an expert defense of the
generated speech product. The massive utilization of Al
translators and text generators by students during dis-
tance learning demands a complete overhaul of the
classical control system. We argue that evaluating a fin-
ished written text or a pre-recorded monologue online
has lost its didactic purpose today, as these products can
be entirely compromised by third-party technologies.
In contrast, our proposed format represents a brief,
charismatically moderated by the teacher oral defense
of one's own project or analytical essay. By posing sev-
eral challenging or clarifying questions regarding the
internal logic of the utterance and the economic back-
ground of the work, the teacher-facilitator compels the
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student to defend their position here and now. Our ra-
tionale is that such a format successfully shifts the fo-
cus of pedagogical attention from evaluating the final
artifact to the very process of critical thinking in a for-
eign language. This not only reliably safeguards aca-
demic integrity in the era of digitalization but also stim-
ulates the student to demonstrate genuine, confident
mastery of communicative strategies and the ability to
argumentatively assert their professional "self" in real
time.

Prospects for further research

Since this article is of a theoretical and conceptual
nature (conceptual research), the three-component fa-
cilitative model we have developed serves as a baseline
scientific and methodological architecture for updating
the substance of students' foreign language training
within the digital space. It establishes the necessary the-
oretical foundation for rethinking the interaction be-
tween educational process participants under distance
learning conditions and abandoning ineffective linear
models of control.

Prospects for further exploration in this direction
are primarily associated with the design and implemen-
tation into higher education practice of applied method-
ological recommendations, syllabi, and digital case
studies that integrate interactive learning scenarios
adapted for the use of artificial intelligence tools. An
equally vital vector is the formulation of practical
guidelines and micro-scenarios to develop digital facil-
itation skills in educators themselves, which will help
effectively overcome the "screen barrier" and students'
cognitive overload directly during synchronous online
classes. Furthermore, further theoretical study is re-
quired to analyze how exactly the deployment of the
proposed strategies influences the level of students'
communicative confidence and the formation of their
individual "authorial voice" within virtual professional
discourse.

Consequently, future scholarly inquiry will be di-
rected toward the logical transformation of the pro-
posed theoretical model into a practical dimension —
namely, the creation of a comprehensive methodologi-
cal framework for optimizing foreign language educa-
tion within contemporary digital learning ecosystems.

Conclusions

As a result of the conducted theoretical and meth-
odological research, the specifics of students' foreign
language training within the contemporary digital space
have been comprehensively re-evaluated. The analysis
of linguodidactic and psycholinguistic sources has sub-
stantiated that under conditions of mass educational
digitalization, the classical understanding of strategic
competence as a purely linguistic compensatory mech-
anism requires expansion, evolving into the concept of
digital communicative flexibility. This construct inte-
grates not only the ability to minimize lexical and gram-
matical deficits but also the speaker's readiness to
promptly overcome the specific screen barrier, adapt to
the technical limitations of the media channel, and syn-
chronize oral speech with the multimodal tools of vir-
tual platforms to preserve their authentic authorial
voice.

In view of this, the traditional technocentric ap-
proach to teaching gives way to a student-centered par-
adigm, at the core of which lies the concept of digital
facilitation. It defines a fundamentally new role for the
educator, who transforms from a linear controller into
a moderator and psychological driver of virtual interac-
tion. The key instrument of such transformation is the
implementation of the facilitative approach, which —
through the vectors of psychological de-escalation, in-
teractive communication decentralization, and cogni-
tive scaffolding — allows for minimizing students' for-
eign language anxiety, dismantling the "spotlight ef-
fect," and legitimizing speech risk for the sake of
achieving professional goals.

The theoretical and conceptual model proposed
within this study finds its practical reflection in a com-
plex of strategies that includes the formats of innova-
tive pitching, speech simulations with artificial intelli-
gence systems, and the Micro-VIVA oral defense of per-
formance outcomes. These formats allow for shifting
the focus from controlling and evaluating the final text
— which, in the era of generative Al, is easily suscep-
tible to falsification — to assessing the actual process
of spontaneous thinking in a foreign language, thereby
restoring students' agency and safeguarding academic
integrity. Prospects for further exploration in this direc-
tion are associated with the logical transfer of the de-
veloped model into the practical dimension of higher
education through the creation of applied methodolog-
ical guidelines, digital case studies, and syllabi adapted
to the conditions of contemporary learning ecosystems.
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