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Xominskuii H.
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PALIl MOBO3HABYHX 3HAHb YV I[IPAKTUYHOMY KYPCI
AHTJIIHCHKOI MOBH
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THE ROLE OF INTERACTIVE PLATFORMS IN CONDUCTING
TRAINING SESSIONS ON THE DEVELOPMENT OF
COMMUNICATIVE CULTURE OF HIGHER EDUCATION STUDENTS

Abstract. The article examines the development of the communicative
culture of higher education students in the context of the digitalisation of the
educational environment, with a focus on training sessions. The main theoretical
approaches to defining the concept of ‘communicative culture’ are analysed, its
structure and key components are clarified, and the relationship between
theoretical knowledge and practical communication skills in the process of
personality formation is clarified. Based on a review of scientific sources, factors
influencing the development of communicative culture are identified, particularly
social, educational, technological, and pedagogical factors. Particular attention is
paid to methods and forms of organizing training sessions that foster the
development of linguistic, social, and intercultural competences. These include
group exercises, discussions, project activities, role-playing games, and
interactive exercises on e-learning and blended learning platforms. It has been
established that integrating theoretical knowledge with practical activities during
training sessions contributes to the formation of a holistic, socially active, and
responsible personality capable of interacting effectively in educational and
professional environments.

The potential of interactive educational platforms for conducting training
sessions has been analysed, in particular their didactic and pedagogical
capabilities, including the organisation of collaborative work, discussions,
reflection and the fostering of critical thinking. It has been proven that the
systematic use of platforms enhances the development of communicative culture
and contributes to the consolidation of the skills acquired in behavioural and
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professional activities of higher education students. The results of the study
indicate the need for a comprehensive approach to the design of training sessions,
combining theoretical reflection, practically-oriented activities and the use of
digital technologies. Further scientific research should be focused on empirically
evaluating the effectiveness of various training formats and on developing
methodological recommendations for the use of interactive platforms in higher
education training.

Keywords: communicative culture, training sessions, interactive
platforms, digital educational environment, intercultural communication,
pedagogical potential, didactic technologies.
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POJIb IHTEPAKTUBHUX IIVIAT®OPM Y ITPOBE/IEHHI
TPEHIHI'OBUX 3AHATDH 3 PO3BUTKY KQMYHIKATHBHOT
KYJIBTYPHU 3JOBYBAUIB BUIIIOI OCBITH

AHoTanisi. Y CTaTTi JIOCHIIPKEHO TMPOIEC PO3BUTKY KOMYHIKAaTHBHOI
KyJabTypu 3700yBayiB BHUIOI OCBITM B yMOBax Hu(poBi3allii OCBITHHOTO
CEpelIOBHUIIA 3 aKI[EHTOM Ha MPOBEJCHHS TPEHIHTOBUX 3aHsTh. [IpoananizoBaHo
OCHOBHI TE€OPETUYHI MiAXOJAX JO BU3HAUCHHS MOHSITTS «KOMYHIKaTUBHA KYJIb-
Typa», YTOUHEHO ii CTPYKTYpy Ta KIIFOUOBI KOMIIOHEHTH, 3’SICOBAHO B3a€MO-
3B’SI30K MDK TCOPETUYHUMHU 3HAHHSAMH Ta NPAKTUYHUMH KOMYHIKaTHBHHMH
HaBUYKaMH Yy mpoiieci ¢popmyBaHHs ocobuctocTi. Ha OCHOBI OTJisily HayKOBHUX
JDKEpeNl BUIIJICHO YWHHWKH, IO BIUIMBAIOTh HA PO3BHUTOK KOMYHIKaTHBHOI
KYJIbTYpH, 30KpeMa ColliaibHi, OCBITHI, TEXHOJIOT14HI Ta MEIarorivHi.

Oco0nuBy yBary npuijieHo MeToaaM 1 popmam opranizailli TpeHIHTOBUX
3aHATh, K1 CHPHUSIOTH (POPMYBAHHIO MOBJICHHEBUX, COIIAIBHUX Ta MIKKYIb-
TypHHX KommeTeHTHocTed. Cepesl HUX BU3HAYEHO TPYIOBI BIPABH, JUCKYCII,
MPOEKTHY JiSIIBHICTh, POJBOBI ITpU, IHTEPAKTHUBHI BMIpPaBU Ha IIIaTGopmax
JTUCTAHIIIMHOTO Ta 3MIMIAHOTO HABYaHHSA. YCTAaHOBIICHO, IO I1HTErparis
TEOPETUYHHUX 3HAHB 1 MPAKTUYHOT JISTTLHOCTI IT1]] YaC TPEHIHTOBUX 3aHSTH CIIPUSIE
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dbopMyBaHHIO IIIJTICHOI, COIiaJIbHO AKTUBHOI Ta BiJAMOBIIAJIbHOI OCOOMCTOCTI,
31aTHOI €()eKTUBHO B3a€EMOJIIATH B OCBITHBOMY Ta MPOGeCItHOMY CepEeIOBHIII].

[IpoananizoBaHO MOTEHIIal 1HTEPAKTHUBHUX OCBITHIX TMIATGOPM IS
MIPOBEICHHSI TPECHIHTOBUX 3aHITh, 30KpeMa iXHI MUIAKTHYHI Ta TIEAaroridHi
MO>KJIMBOCTI, BKJIFOYAIOUX OPTaHi3alliio CIbHOI pOO0TH, 00rOBOpEHb, peduieKcii
Ta (OpMYBaHHS KPUTHYHOTO MUCIICHHS. JlOBEICHO, 1110 CUCTEMHE BUKOPUCTAHHS
wiatropMm MiABHILYE €PEKTUBHICTH PO3BUTKY KOMYHIKATHBHOI KYJIBTYpPH Ta
COpHSIE 3aKPIMIEHHIO OTPUMAHUX HABHYOK Y IOBEIIHKOBIM Ta MpoQeciiHii
JISTIBHOCTI 37100yBadiB BUILIOT OCBITH.

PesynpTaT mochimKeHHS CBiA4aTh MPO HEOOXITHICTh KOMIUIEKCHOTO
MIJXOy 0 OpraHi3allii TPEHIHTOBUX 3aHSTh, [0 MOEJHYE TEOPETUYHE OCMHUC-
JICHHS, TPAKTUYHY JISUTBHICTh Ta 3aCTOCYBaHHS IIU(POBUX TEXHOJIOT1H.

[Tomanpii HayKOBI PO3BIAKU JOIUIBHO CIPSIMyBaTH Ha €MITIpUYHE
OILIIHIOBaHHS €(QEKTUBHOCTI PI3HUX (HOpPMATIB TPEHIHTOBHX 3aHATH Ta PO3p00O-
JICHHSI METOJIMYHUX PEKOMEH/IAIlIH 13 BUKOPUCTAHHS IHTEPAKTUBHUX IIATHOPM y
MIJITOTOBII 3100yBayiB BUIIIO1 OCBITH.

Ku1ro4oBi cji0Ba: KOMyHIKaTUBHA KyJIbTypa, TPEHIHTOBI 3aHSTTS, IHTEpaK-
TUBHI IIaTPOPMHU, LIU(PPOBE OCBITHE CEPEAOBHILE, MIXKKYJIbTYpPHA KOMYHIKAIIiS,
TeJaroriyHui MOTEHITIaN, JUIAKTHIHI TEXHOJIOT1I.
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Problem statement. The current stage of higher education development is
characterised by active digitalisation of the educational environment, which
significantly transforms the ways of interaction between participants in the
educational process. Interactive platforms, online resources, and digital
communication tools are increasingly being implemented in higher education
institutions, changing traditional models of learning and communication. In such
a context, communication is taking on new forms - synchronous and
asynchronous, textual, audiovisual, networked — which requires a reconsideration
of the content and mechanisms of developing the communicative culture of higher
education students through training sessions.

Interactive educational platforms offer a wide range of opportunities to
organise training sessions that involve interactive dialogue, collaboration, group
work, joint problem-solving, and reflection. They contribute to the revitalisation
of educational activities, the development of communication skills, the formation
of digital ethics and a culture of online interaction, and the integration of
theoretical knowledge into practical communication situations. At the same time,
the digital environment creates new challenges: superficial communication, a
decrease in direct interpersonal interaction, difficulties in developing empathy and
responsibility for communicative behaviour, and the risks of formally stan-
dardising communication.
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Despite the growing number of studies devoted to the digitisation of
education, the role of interactive platforms in conducting training sessions to
develop communicative culture among higher education students remains
insufficiently systematised in pedagogical science. Existing studies mainly focus
on the technological or organisational aspects of their use, whereas their impact
on the qualitative characteristics of communication in training sessions requires
deeper theoretical consideration.

Therefore, there is a need for a comprehensive theoretical analysis of the
role of interactive platforms in organising training sessions on the development
of communicative culture among higher education students, which determines the
relevance and scientific validity of the chosen research topic.

Analysis of recent studies and publications. The issues of developing
communication skills among higher education students and the use of digital
technologies in the educational process are actively researched by domestic and
international scientists.

Particular attention is drawn to the role of interactive platforms in
organising training sessions focused on developing communication skills and
professional communication culture.

The theoretical and methodological foundations of pedagogical science in
the context of the digitalisation of education are substantiated in the works of S.
Sysoieva, who reveals the transformation of the content and forms of educational
activity under the influence of innovative technologies. The issues of digital
competence and the impact of the digital environment on the professional training
of teachers are explored by O. Ovcharuk. The organisational aspects of
conducting training and interactive classes in a blended and distance learning
format are highlighted in the works of N. Demyanenko, and the problems of
pedagogical monitoring and quality of education are highlighted in the scientific
research of L. Khomych. N. Morze has made a significant contribution to the
study of e-learning, digital tools and educational analytics, focusing on the
potential of platforms for activating educational interaction with higher education
students.

The issue of developing communicative competence and personal culture
in higher education is considered in the context of competence-based, personality-
oriented and activity-based approaches. The issue of developing communicative
competence and personal culture in higher education is considered in the context
of competence-based, personality-oriented and activity-based approaches.
Researchers emphasise the importance of developing a culture of professional
communication, speech ethics, intercultural interaction and the ability to
participate in constructive dialogue, which can be effectively implemented
through training sessions using interactive platforms.
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In foreign pedagogical science, John W. Creswell explores the issues of
educational research methodology and the transformation of learning in the
context of online education, adapting traditional approaches to new formats of
educational interaction. The theoretical foundations of distance education and the
peculiarities of communication in a virtual environment are substantiated in the
works of Michael G. Moore and Terry Anderson. Tony Bates analyses the impact
of technology on the transformation of higher education and communication
processes in digital environments, emphasising the potential of training and
learning methods.

At the same time, analysis of scientific sources shows that, despite a
significant number of works devoted to the digitisation of education and the
development of communicative competence, the role of interactive platforms in
training sessions designed to develop communicative skills among higher
education students requires further theoretical generalisation and systematisation.
A deeper understanding of this issue is therefore required in contemporary
pedagogical discourse.

Identification of previously unresolved aspects of the broader issue.
Despite numerous scholarly works on the digitisation of education and the
development of communicative competence, the specific role of interactive
educational platforms in conducting training sessions aimed at fostering a culture
of communication among higher education students has not yet been sufficiently
explored. In particular, their didactic potential in the context of training-based
learning methods has not been fully studied, nor has the impact of various forms
of online interaction on the development of linguistic, social and intercultural
skills among higher education students. The relationship between interactive
technologies and the comprehensive development of communicative culture
through training sessions has also not been examined. Furthermore, there is a lack
of systematization of scientific approaches to evaluating the effectiveness of
interactive platforms specifically in training activities, which complicates the
formation of a comprehensive theoretical foundation for further research in this
field.

The article aims to conduct a theoretical analysis of the role of interactive
educational platforms in conducting training sessions on the development of
communicative culture among higher education students and to determine their
pedagogical and didactic potential in the modern educational process.

To achieve this goal, the following tasks were set: to analyse scientific
approaches to defining the concept of ‘communicative culture’ in pedagogical
theory and to clarify its structure in the context of training activities; to reveal the
specifics and pedagogical features of training sessions as a form of active
development of communicative culture among higher education students; to
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investigate the didactic potential of interactive educational platforms in the
process of conducting training sessions aimed at developing linguistic, social and
intercultural skills, to generalise the prospects for using interactive platforms in
the system of training higher education students.

Presentation of the main material. Modern higher education is
undergoing active digitalisation, significantly changing traditional forms of
learning, the organisation of the educational process and the interaction between
students and teachers. Interactive educational platforms are becoming
increasingly important in a digital environment, as they enable synchronous and
asynchronous training sessions, support blended learning and facilitate
discussions, project work, reflection and critical thinking.

Training sessions based on interactive platforms contribute to activating
educational activities for higher education students, developing interpersonal
communication skills and social responsibility, and cultivating empathy and a
digital communication culture. They facilitate the transfer of theoretical
knowledge and the practical application of linguistic, social and intercultural skills
in a safe educational environment.

An important aspect of the modern educational process is fostering a culture
of communication among higher education students. According to recent studies,
a communicative culture is an integrated system of knowledge, skills, abilities,
values, and motivational attitudes that facilitates effective interpersonal, profe-
ssional, and intercultural interactions in educational and professional environ-
ments.

L. Petruk and A. Savushchik define communicative culture as a
comprehensive system of knowledge concerning the mechanisms of commu-
nication, speech skills, personal qualities, and practical experience, all of which
ensure effective professional and social interaction among participants in the
educational process. This definition emphasises that communicative culture is an
integral part of a person's general culture and professional skills. [2].

L. Varga interprets communicative culture as an active intellectual and
emotional system that enables individuals to interact productively, ethically, and
responsibly in various social and professional situations including verbal and non-
verbal forms of communication [1].

According to I. Yaryshchuk, communicative competence is an important
component of professional competence. It includes motivational value orien-
tations, the ability to independently construct communicative actions, mastery of
linguistic and sociocultural norms, and the ability to adapt to different
communication contexts [5].

L. Rudenko considers communicative culture through the prism of
pedagogical mastery. She combines knowledge of communication mechanisms
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and the ability to analyse communicative situations with responsible behaviour in
interpersonal interactions. This contributes to effective pedagogical activity [3].

These definitions demonstrate that communicative culture is a multidi-
mensional pedagogical phenomenon encompassing knowledge, skills, values and
interaction strategies. Its development among higher education students is an
important part of their professional training.

In the context of training activities, its structure acquires more distinct
components, in particular, the cognitive component contains knowledge about
norms, rules and models of communication, speech strategies, styles and
techniques of interaction. Training sessions allow higher education students not
only to learn theoretical material, but also to actively discuss examples of effective
communication, analyse communication errors and find the best ways to express
their thoughts. The practical or operational component covers specific speech and
social skills, such as engaging in dialogue, active listening, argumentation and
discussion. These skills are practised in training sessions through role-playing
games, modelling of conflict situations, project activities and group tasks that
simulate real communication contexts. The motivational and value component
involves forming value orientations, taking responsibility for students’ own
communication, being ready to cooperate and considering the interests of other
participants in the interaction. These sessions promote empathy, awareness of the
social role of communication and internal motivation for effective commu-
nication. The reflective-evaluative component involves self-assessment and
analysis of their communication actions, as well as the ability to adjust behaviour
in response to circumstances and interaction outcomes. Training sessions
typically include reflective stages in which higher education students analyse their
individual and collective achievements, discuss strategies to enhance
communication, and receive feedback from teachers and peers.

Therefore, in the context of training activities, the structure of commu-
nicative culture becomes dynamic: it combines theoretical knowledge with
practical training in skills, motivational attitude and the ability to constantly self-
monitor and develop. The training format allows for the comprehensive formation
of all these components, ensuring not only the assimilation of information, but
also its transformation into real communicative competences that higher
education students will be able to apply in educational, professional and
interpersonal activities.

To effectively develop all components of communicative culture, it is
necessary to use specially organised training that combines theoretical preparation
with the development of practical skills. Training sessions are the optimal tool in
this process, as they create conditions for modelling real communication situa-
tions, stimulate higher education students to interact actively and systematically
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develop linguistic, social and intercultural competencies. The training approach
ensures the integration of knowledge, practical skills, and motivational readiness,
as well as activating the reflective component necessary for independent
improvement of communication skills.

To gain a more detailed understanding of the methods and forms of active
engagement with higher education students, it is advisable to analyse the specifics
and pedagogical features of training sessions, which are a key means of
developing a culture of communication.

Training sessions are one of the most effective forms of interactive learning,
aimed at developing communication skills, social competence, and intercultural
interaction among higher education students. The distinctive feature of this
training approach is its combination of theoretical knowledge and practical
communication exercises, enabling students to develop their communication
skills alongside their knowledge. The training sessions are characterised by high
participant activity. Higher education students perform a variety of practical tasks,
such as participating in discussions, group project work, role-playing games, case
studies, and modelling conflict situations. For example, during a training session
on developing interpersonal communication skills, higher education students can
practise techniques of constructive criticism, active listening and reasoned
discussion in small groups that simulate real professional situations.

The practical focus of the training sessions is to create scenarios that closely
resemble real-life situations. This allows higher education students to trial and
adjust their communication strategies, experiment with different communication
styles, and adapt to unpredictable situations. For instance, intercultural commu-
nication training sessions may use simulations of negotiations between
representatives of different cultures, which help to develop tolerance and the
ability to engage in constructive dialogue.

Another distinctive feature is the dynamic and varied nature of the work,
which ensures the active involvement of every higher education student. Training
sessions can combine work in pairs or small groups, individual tasks, role rotation,
brainstorming and interactive exercises on digital platforms such as Zoom,
Microsoft Teams, Miro or Kahoot. This enables the most diverse and flexible
organisation of educational activities, taking into account the individual
characteristics and level of preparation of higher education students.

The training sessions have several pedagogical features that can be
highlighted:

purposeful formation of communicative culture — each session has clearly
defined goals aimed at developing specific competencies, such as effective
speech, reasoning and defending own position, active listening, and managing
emotions during communication;
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interactivity and joint activities — higher education students work in groups
or pairs, performing tasks that require joint decision-making, discussion and
analysis of results. This promotes teamwork, tolerance, constructive conflict
resolution and mutual support;

practical applicability of skills — the results of training sessions are directly
used in the professional activities of higher education students, particularly in
negotiations, teamwork organisation, interpersonal communications and work
with clients or colleagues.

Thus, training sessions provide comprehensive development of commu-
nication skills for higher education students, integrating theoretical knowledge,
practical activities, reflection, and digital competencies. This enables students to
acquire information and transform it into real communication skills and compe-
tencies, applying it effectively in educational, professional and interpersonal
activities.

In this context, interactive educational platforms serve not only as
technological tools but also as organised didactic environments that create
opportunities for modelling communicative situations, organising joint activities,
and developing reflective skills. There is increasing demand for a comprehensive
analysis of their didactic potential in the conduct of training sessions aimed at
developing the linguistic, social, and intercultural skills of higher education
students. This is due to the fact that the modern educational environment is
becoming increasingly digital and interactive. As a result, not only the forms of
presenting educational material are changing, but also the mechanisms of
pedagogical interaction, the nature of communication, and the ways in which
experience is constructed. That is why it is important to understand how
interactive platforms affect the content, structure and effectiveness of training.

The didactic potential of interactive educational platforms for training
sessions is primarily realised through ensuring active subject-subject interaction.
Using platforms such as Moodle, Google Classroom or Microsoft Teams enables
the educational process to be organised as an open communication system in
which higher education students are active participants in joint activities, rather
than passive consumers of information. Interactivity ensures constant feedback,
task variability and the ability to swiftly adapt the learning trajectory, which is
particularly crucial in a training format centred on developing practical skills.

Interactive platforms facilitate systematic training in oral and written
communication in authentic or near-realistic communication situations, thereby
aiding the development of language skills. Tools such as video conferencing,
group chats, interactive whiteboards, and collaborative document editing help
develop skills in argumentation, public speaking, discussion, and constructive
feedback. Using collaboration tools such as Google Docs provides an opportunity
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to develop written communication skills through collective text creation, peer
review and editing. This fosters responsibility for the quality of communication
and the ability to adhere to language norms.

Social skills are formed through group interaction, role distribution, joint
projects, and discussion of problematic situations. Interactive educational
platforms enable the simulation of teamwork, which develops leadership
qualities, including the ability to reach consensus, resolve conflicts, and take
responsibility for the joint result. The use of interactive services for surveys and
testing, such as Kahoot, increases participant engagement, stimulates competition,
and promotes the development of quick decision-making skills in communicative
situations.

Interactive platforms have significant potential for developing intercultural
competence. The digital environment provides opportunities for intercultural
communication without spatial limitations, the organization of joint international
projects, and participation in online discussions with representatives of different
cultures. In the process of such interactions, higher education students gain
experience in tolerant behavior, master the norms of intercultural etiquette, and
learn to take cultural differences into account in communication. Modelling cases
that reflect the cultural characteristics of business or academic communication
fosters empathy, flexible thinking and the ability to adapt communication style to
different sociocultural contexts.

At the same time, interactive platforms have didactic potential when used
in a balanced, methodical manner. It is important that digital tools are integrated
into the logic of the training session, correspond to its purpose, and contribute to
the achievement of specific competency outcomes. The formal application of
technologies without taking into account pedagogical design can reduce learning
effectiveness and render interactivity meaningless.

Therefore, interactive educational platforms have significant didactic
potential for training sessions aimed at developing linguistic, social, and
intercultural skills. They ensure the integration of communicative practice,
collaboration, and reflection within a single digital environment, fostering a
holistic communicative culture among higher education students and preparing
them for effective interaction in academic and professional settings.

The outlined didactic potential of interactive educational platforms
indicates their system-forming role in modern training of higher education
students. At the same time, the dynamic development of digital technologies, the
transformation of the educational environment, and the growing demands for
higher levels of communication and intercultural competencies require not only
recognition of their effectiveness but also consideration of strategic directions for
their further implementation.

(= -
=3
o
cT

e |
[ —)
—
o &S
8> —=-
ct
—
— -]
¢
—
=




(= =
=_
=3
cT

Uo1YBINp3
DU aaua;usﬂu UI

ha(RH T

LBITH

155N 278¢6-6165 (ONLINE) N3(45) 1026

To elaborate on the theoretical principles outlined above and to test the
potential of interactive educational platforms for developing the structural
components of communicative culture, a segment of a training module was
developed that integrates linguistic, social, and intercultural tasks.

Exercise 1. “Reasoned Dialogue” (development of linguistic competence)

Objective: to develop skills in reasoned oral discourse and the culture of
academic discussion.

Format: online debate in Microsoft Teams.

Exercise description: Students form small groups and are given a discussion
topic, such as: 'Is a complete transition to online learning in higher education
institutions advisable?' In breakout rooms, they articulate their position and assign
roles such as speaker, analyst and opponent. They then publicly defend their
arguments.

Didactic rationale: This exercise takes a communicative, activity-based
approach. It simulates a real-life professional discussion and develops skills in
constructing logical arguments, rebutting counterarguments and adhering to the
norms of conversational etiquette.

The components of communicative culture are behavioural and cognitive.

Exercise 2. “Intercultural Role-Play” (Developing Intercultural Compe-
tence)

Objective: To develop skills in effective intercultural communication, as
well as empathy and adaptability in speech behavior.

Format: An online role-playing game using Zoom or Microsoft Teams, with
assigned roles and group discussions in breakout rooms.

Exercise description: Higher education students form small groups and are
assigned specific roles (e.g., a company representative from one country, a foreign
colleague, a client, or a mediator). Each group receives a case study that presents
a conflict or problematic situation in international academic or professional
communication. For example, this could be a misunderstanding in a joint project
due to differences in business communication culture. Participants simulate a
dialogue, attempting to account for the cultural characteristics of their roles, find
compromise solutions, and maintain professional communication.

Didactic rationale: Role-playing encourages higher education students to
participate actively, ensures the authenticity of communicative interaction, and
helps develop the ability to adapt speech behavior to the cultural context of the
conversation partner. The interactive environment enables various commu-
nication scenarios to be simulated and facilitates reflection on completed tasks
through discussion of results and analysis of interaction strategies.

Exercise 3: 'Professional Communication Case Study' (Development of

Social Skills)
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Objective: To develop the ability to resolve conflicts in a professional
setting.

Format: Case study analysis using the Moodle platform (forum discussion).

Exercise content: Higher education students are presented with a
description of a conflict situation (e.g., a misunderstanding among members of an
international project team). Each participant proposes their own model for solving
the problem, justifies it, and comments on at least two of their peers’ opinions.

Educational rationale: Forum discussions facilitate asynchronous reflection
and a deeper understanding of the issue. They also help to develop written
argumentation skills and professional online communication skills.

Component of communicative culture: social-behavioral.

Exercise 4. “Interactive Speech Quiz” (engagement and self-assessment)
Objective: To reinforce the norms of professional speech and develop quick
verbal response skills.

Format: Use of Kahoot!

Exercise content: The interactive quiz includes situational tasks such as
choosing the correct form of address, identifying communication errors and
selecting an argument.

Didactic rationale: Gamification increases motivation, creates a positive
emotional atmosphere, and stimulates quick thinking, which is an important
component of communicative competence.

Components of communicative culture: cognitive and operational.

The excerpt from the training session presented here demonstrates that
interactive educational platforms can serve as an effective tool for fostering a
culture of communication among higher education students, provided that
educational activities are designed in a methodologically sound manner. A
summary of the prospects for using interactive platforms in higher education
training systems provides grounds for asserting that their role in the modern
educational process will steadily grow. This is driven by both the digitalization of
society and the transition to a competency-based, activity-based, and student-
centered model of learning.

Above all, expanding the possibilities of blended training is a promising
approach. For example, in a professional communication course, the theoretical
module can be hosted on Moodle as video lectures, interactive materials, and self-
assessment tests, while class time is used for role-playing exercises (“negotiations
with a partner,” “startup presentation,” “team conflict resolution”). After the
training, participants upload reflective essays and receive individual feedback
from the instructor.

This model ensures the continuity of learning and allows in-person sessions
to focus on practicing practical skills.
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An example of developing communication skills is organizing online
debates in Microsoft Teams. Participants are divided into small groups (breakout
rooms), given a case study to prepare their arguments for, for example, “ethical
aspects of using artificial intelligence in education”, and asked to prepare their
arguments. This is followed by a public discussion with recordings of the
presentations. Reviewing the video allows for self-analysis of speaking behavior:
evaluating the clarity of arguments, nonverbal communication, and adherence to
the rules. Thus, communicative practice and reflection are combined.

Written communication skills can be developed through the collaborative
creation of an analytical text in Google Docs. For instance, during a training
session on intercultural communication, participants are tasked with creating a
'‘Code of Intercultural Interaction in an Academic Environment'. Each participant
is responsible for a separate section, such as language etiquette, conflict resolution
or aspects of non-verbal communication. Through collaborative editing, partici-
pants learn to make reasoned changes, reach consensus and take responsibility for
the final result.

Using gamification to develop reaction speed and teamwork is also
considered promising. For instance, an interactive Kahoot! quiz on terminology
or business etiquette could be used during professional speech training. After each
round, common mistakes are discussed, turning the quiz into a learning tool rather
than just a means of assessment.

In developing social skills, it is effective to implement long-term online
projects. For instance, Google Classroom enables students to collaborate on
initiatives such as the “Inclusive University Learning Environment”. The platform
facilitates task assignment, discussion in the comments section, interim
assessment, and the presentation of results. Participants learn to plan activities,
coordinate actions, resolve conflicts, and present a joint product.

Intercultural interaction provides particularly illustrative examples. A joint
online training session with students from a foreign university via Zoom could
include a discussion on the topic of 'Cultural Differences in Academic Integrity".
Participants present the characteristics of their country’s educational system,
analyze differences, and seek common approaches. This format fosters tolerance,
empathy, and the ability to adapt communication style to different cultural
contexts.

A future-oriented approach involves using the analytical tools on the
platforms to track learner activity, such as the frequency of participation in
discussions. This enables instructors to adapt training content, provide targeted
support and design personalised learning paths.

At the same time, realising these prospects requires a methodically
grounded approach: developing clear training session scenarios, preparing
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instructors to facilitate digital interaction, and helping students develop academic
integrity and digital ethics skills.

Thus, interactive platforms offer significant potential for modernising
training systems in higher education institutions. Specific practical models
demonstrate that, when implemented pedagogically, they can significantly
enhance the development of linguistic, social and intercultural skills by
integrating communication, collaboration and reflection within a unified digital
educational space.

Conclusions: This article provides a theoretical analysis of the role of
interactive educational platforms in training sessions designed to develop the
communicative culture of higher education students and identifies their
pedagogical and didactic potential. It analyses scientific approaches to defining
the concept of ‘communicative culture’, clarifies its structure in the context of
training activities and reveals the specifics and pedagogical features of training
sessions as a form of active development of students' communicative competence.

The didactic potential of interactive educational platforms has been
explored. This lies in their ability to simulate real-life communicative situations,
organise collaborative activities and encourage reflective practice. Platforms such
as Moodle, Google Classroom, Microsoft Teams and Zoom facilitate the
integration of theoretical knowledge with practical skills, thereby promoting the
development of linguistic, social and intercultural competencies among higher
education students. A pilot test of a segment of the training module, including the
exercises 'Reasoned Dialogue', 'Intercultural Role-Play', 'Professional Commu-
nication Case Study' and 'Interactive Speech Quiz', demonstrated that interactive
platforms effectively combine speech practice, social interaction and reflection.
This ensures the holistic development of communication skills among higher
education students.

A review of the potential applications of interactive platforms highlights
their strategic role in training. They facilitate personalised learning, foster
communication, promote intercultural competence and enable the implementation
of analytical tools to evaluate learning outcomes.

Thus, integrating interactive educational platforms into training sessions is
an effective tool for developing competitive professionals who can interact
productively in academic, professional, and interpersonal contexts within a
digital, multicultural educational environment.

Future research could focus on an in-depth empirical assessment of the
effectiveness of interactive platforms in developing specific components of
communicative culture, particularly linguistic, social, and intercultural skills. It is
relevant to study optimal models of synchronous and asynchronous interaction,
as well as the integration of role-playing games, case studies, and collaborative
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projects in blended and distance learning formats. The development of analytical
tools for platforms to track the progress of higher education students, assess
competence development, and adjust educational trajectories holds significant
potential. Another promising area of research is the intercultural aspect of online
training, particularly the organisation of joint classes with students from foreign
universities, which will help enhance global communicative competence and
develop the ability to adapt speech behavior to a multicultural context.
Implementing this approach will ensure a consistent training methodology and
enhance the effectiveness of digital integration in developing the communicative
culture of higher education students.
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